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.student; (2) Monterey Peninsula Collegets-Gentraii, a itodular'
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civilizations at their pant of high achievement,_ isergeacee-or.
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, * * * * *. * * * *

Dear Friend:

It is with great pleasure that I jot down these

4

few lines to introduce you to .our graphic history of.
the NEHAUCSC Conference. One can't help but be xewar-

* ded rethinking all the greaEfriendships which were
made at the conference; remembering that there: axe
indeed others in our country who have similar problems
. and frus trations; retbsInizing that a whole new colle-c-,*

"til of ideas and personnel are at` tree ready to,

perhaps, solve some of these prob1,4ms; and knowing
ascii. a new relaElonship,has,been formed between you
.arvi a,-Federal agency which cared enomgh to bring us

*- all together.
*

This book of proceedings should' provide you with--
a rich ?source when you need to get in touch with

, someone'in the Western states region; when you are
teviewing some of the programs which were presented-
at Santa Cruz; or when' you would li.1e to look over the

kepote addresses which were given At our conference.
We will he utilizing the information which you all

* gave us in an effort to improve additionAl regional'
qumanities conferences.

* *

* ! :Should you find information which is inoorrect in

this manual, please.let me. knot 5o that corrections can
*. be made.

A great personal ambitibn of ma:lie is, that we cam

all stay in touch and continue to improve -Sur programs.

*
*

*

--PHIL riksH -

* * * * * 9* * * * * * * t * * * * *

-* 2
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rt gives ne great pleasure to write a brief_prrefaie to frhic
book of proceedings of the W States Humanitles Conference
because it aljows me to exp mythanks, in a for-.2. way, to all
those who rye the confe possible.. To Phil Nash and his staff
from Monterey Peninsula liege for their unfail energy, enthu-
siasm and competence; the presentors from each the six
colleges who co=rai ted oath the tectonics and tpe spirit of their
programs so.effectively; to the gudit speakers for their :perceptive
insightsl'eadiiAally, to you, the participant; who gas;e-the'ocinfe-
rence lifepkisubstance. ,

/

This was the Endownent's,iniiial%.4fort at(a disse
conference, and I an proud ofits success. I an also pleased that,
laigely as a result of your conscientioUt an constructive evalu
'ation'of-the conference, we will make some changes that should -

insure a more eTfOtive.ceetig the next tfmn

As you look through. this kook,' I hope you will rfemember with
pleasure the week we spent together in Santa CruZY To my mind,
the most important Section of the book is .the list, of leaticipanas
for it will allow continued, camminication among all of us. Tie
conference demonstrated soFethirpg*tb mg that/ had suspected all
along:' that the problems of teaching the humanitiesgand many of

'the solutions are similar at all institutions of higher
-education,

.whether ,e comity college or a large stmt, university, in Arimond
or in Hawaii. My greatest hope-for the conference is that awe can
help one another. Let's stay in touch.

5
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patATION pY SEA OTTOS
rancis L. Broderick

The Western States 'ties Conference, staged August Z5-21, 1976,

by the Monterey Peninsula Col ge at the Unirirsity" of California at Santa

. Cruz on assignment from the National Endowment for the Humanities, brought
NEM staff and 1S© -odd teachers and administrators frqm the Affeen western 4h

states and the; Pacific Islands for good talk, tough-talk, about contemporary
education in the. humanities, Success is hard to measure, for talking is'
be what humanists are best at; the real test will cone over the next eighteen
months when (and if) doing follows talking. Nonetheless, is confeiences as
conferenees can be successes, then this conference should have delighted all
bur the sourest curmudgeon:

r The iettiqg was right. Santa Cruz, set apart and stunningly expan-

sive, offered both siriking atmosphere and emplefacilities. Set apart, it

created,a faintly daptiVe atmosphere,. to be sure, for those without wheels
and without patience.for public transportation the temptations of downtown
San Francisco were missing. But captivity, also turned the conference in on
itself, inviting focus on the business* hand. And that business went on

in a centered community that took care - of essential teas: the f

sionally =aligned, was adequate; the living quarters comfortable; th .

conference facilities flexibleefor grobpi o£ different sizes, in
informal conversations in attractive outdoolsettings. . In short, the right

kind of atmosphere-for serious talk.
- ,

Even more icportaik was the quality of le
tive, adaptable, unfldppable. I an talking

Gunn aldof their .skill in day-to-day gemen

people deserves a separate encomium, was dif

that is nqt the point-here. The.point here is that when tensions rose
becPusg..of per§onalor professional differenr.es, they were on hand to defuse

it gracefully, Whin weather mangled_plans, they provided alter9htives. tamp;

schedules needed revision, they smoothed the arrangements and reassured :the
When'moverient sagged, they did, not. tAnd when this reporter missed

the bus, they 'created a:remedy j- The mood of the conferepti thrived on their'
-

buror and- confidence.

p for the conference:
of Phil Nash and Tim

logistics of moving
'cult and trying. But

And the conference itself was the product of long- rang=e inven-

tiveness.

.The s -Ve work of the conferencethe presentation of six der ,proglams--wenton in six groups, each a cross-section of the whole: -public t

and,private, four-year colleges, and universities and two-year collegds, admin-
istrators and teachers Mien and w (though women were in lamentably short
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supply). By the end of the week., th.t.- groups developed a sense of themselves:

by the second evening, one of the project panelists noted that the panelists.
were already 'the outsiders, moving into groups with tiglitehing internal
structure--a healthy development, for mature teacherst used to being heard
and rathen fond of being listened to, do not always find eonfort in being on
the receiving end. The associative' collegie;piik of a continuing group gave

solace in an =wonted learning.pogturet identity secured by sea otter identi-
fication cards colored differedtly from other groups. (The 'staff's was

purple, prealmably to inspire its prose.)

Those six classes, a panel'a... two in each of six projects; were

excellent: varied in content, in style of presentation, in character,. (I

attended all six, so ,my cents arise from my own observation.) Some people

felt that theample kesources of some private colleges opened possibilities...
with little releVaiide to most other institutions. Some believed that pro-
grecs in community colleges pffered little to four-year colleges, and those '

in four-year colleges little to co=munity colteges.' Some worried 'about
indifference to establisild disciplines, and others feared the overweening
strenith of those disciplines. ,By the enA of the week, however, the variety
of presentattOn"s :sad orouint to focus three significant principles for success-
fu1. ffm.sh thought in the numanities; 'first, the importance. of leadirship%In
every project. second, tpe variety of approaches that could lead to good 4

instruction in tre PernAr'kies; and third, the necessity of- rooting any humani-
ties program in the character land existing traditions (dare we ck11 this
"Sestalt"?) of any instituti6n. The is behaved with admirable diffi-
4ahce: las is what v have done, it -has worked fob:us; it isIased on
our unoe1standing and perience, we are eager to hear your reactions/support-
lye and antagonistic. e style was open-ended, the mood irenic--even after
an occasional antegonistic moment. 1ayke there was'ope panel too mapy--and
here I mean, not that one of the teams should have been left at.bqme, but
that six sessions =ay not have added-mUch thought to what five pahelS could
nave generated.

Good as the six aanAls were, the participants' panel waseveh better.
Eat: group pooled its view of "issues'in humanities imstruction". and Selected
ane of its :ambers to speak to the whop group. In six seven-minute presenta-
tions, the panel gave a glimpse of the rInge of thinking that Was gOing on
during the:week: the strength Of the dAciplines,.the role of NEB, career
education, team teaching, depth vs. breadth, transfer of credits from commu-
nity colleges ("Articulation" to those not repelled by the word),-faculty
isolatiah, relation betweenibvmanities and social sciences, values,,"other
classrooms outside the clesstoom," literacy and subliteraoy, "feeling clasper-
ate," administrative support, poiiti action, _quality of people_in the
classrooi,and (one that I did not tend) finew Wrinkles on the-pryni of
the humAnities." Thesse six panelists doubtless heard.itith_selective bearing
making their reports individual as Weil as co but their: cooff.erisi to

say nothing of their consoeurs, indicated by comment and by applausObat the
six spoke not only for all but from ail. In my judgment, tke particiOempe
panel, in its variety apd subtlety, was the tipoff on how setoOmsfaL.
had been: here was the good talk, the tough talk, neatly focused, wi

all
,most all-the staff partiCipants a/1 week. Great int the
set the initial agenda a for dialogue and the participants el took off from
there.

.
*

an epitome'pf the canstant informal dialOgue that went on

70e4.-----
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The outside+Fpeakers constantry renewed the conversation. Mr. Bernan
set the Stage by talking about the Endowment the first eveniig; those who
knew his work regreted that he didnot unleash his skill on the humanities
itself: Mr. Asher, in the guise of talking.about new directions theEnddw-
ment might he interested in, actually gave a substantive statement on the
quality of humanist instruttion: Neil HaXrit, consciously holding his '-

audience to the .high level of scholarship that guides his program in Chi-
cago, made his audience move on to new perceptions of technology. Michael
Gregory, in a cameo appeaiance, dwelt on .a!nguage, and Ed Lindell moved ber
yond the Denver project to argue the case for humanist values. Arthur
Cohen,' ostensibly reporting on his research op community colleges, actually
issue,d-e resonant call to humanists to get off theimduffs. Hete again,
maybi one too many; we were surfeited with whatlin Iowa used to be called
a "great sufficiency." ,s 4

Three final positive observations: First, the staff's periodic
toniultations kept a finger on the pulse of the conference and created an ,

internal partnership that was useful. It would stretch the truth morefthan
a little to say,that the staff decided anything.- After lengthy discusSioni

rentaiscent of everymarOs faculty meeting, the staff invariably .ended up
only microscopicallydistant from where its masters pointed it in the first
place. It was chbracteristit of Gunn's and Nash's deft tact that we did not
notice the process --at the time. Second, the conferees .got the message.that
the. presence of Berman and Asher presumably meant to convey: that the Endow-
ment viewed the confereice as important. Third, the evaluation instrument--
note' this tentative bridge to the social scieneet--Simple yet searching,
Should yield useful infornation on the conference:

, On such a success story a little rain mist fall- -even in California.
First, the conference,, even in its shortened. version, was a site too long;
'the pice slackened as Sunday eening stretched out to Saturday morning.
Perhaps Kith one less ireSentation, four full days withan evening preceding
and a morning following would help momentum without loting substance.
Second, the confuence lacked a decent propOrtion-of women and minorities.
Most of the fault doubtless falls on institutional heads, whose own sensiti-
vity should soerhappihave been jogged-by NEH. The imbalance caused comment,
-mot only from,the handful of minority person.preient. And third, less a
criticism than a suggestion for the future; the success of,the participants'
panel invited the notion of scheduling similar panels earlier in-the ipgameas
a way of bringing all into an active role right off.

And those negatives exhaust my list.

I assure that the design of the conference looked to new vitality in
the humanities in the regions it gathered, and I guess that NEll did not leek
interest in showing the flag far from the centers of power in Washington and
the centers of learning thought to be eastern. For those who attended, and
for those back home to whom they will report,.thesix days shot offin. dozens
of directions that could give humanities instruction new.life. .No matter
that some suggestions Were mutually inconsistent, for tilWejarevno certainly
right answers, and everyone will have to absoitamd redirediuggestioni *at
appeal to himiher. °Imp woman said aptly: No singieprogram would work for

O



my college, but I have received a whole batch of ideas worth trying. Further-
more, if the project managers circulate the conference report among all those
who responded to the Endowment's invitation to apply, the repo can be a"0.,

handbook differentia kind and yet not less useful Chap the summary of pro-
jects that appeared last year. If the Adowment were to repeat he conSerence'
in subsequent years.11 it could develop a tradition of rallying attention to
the hudanities and of remOding a circle that goes beyond the perimeter of the
participants that a'strong tradition in the humanities is gaining rich contem-
porary strength. For,a modest outlay and with a tolerable 'investment of time._
mAnints in the westernpart of the nation are reinforced ib their appreciation
of the impoitance of that tradition. The Endowment's role in creating that
`semtiment serves its purpose and serves itself, and it is entitled than
most,agepcies to see rough congruence betweellettie.two.

4
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Austin College
Total Institutional Project A',J* (11ALSC*

-oward A. Starr

4-

During the period 197;r1976, Austin College was involved in an unprece-
dented total institutional project entitled "Changing Tisks and Roles in.Higher
Education" funded by the National Endowment for the Humanities and the National

'' Science Foundation. The final commitment of NEH to this project in direct grants
--($584,500) and 9itchingmoney (5142,500) totaled $717,000. With the, commitment'

- of NSF 1$532,500) and Austin College'($673,011.33), this project represented a
total dolilar commit-Ment of_51,952,511,03.

The Intensive flumanities'Workshop at Santa Cruz, August 15 -22, was
offered opportunity to critique thl work,of-this large developmentgrant. In a

slide-tape presentation -and two-hour workshop conducted bx.A. J. Carlson, Asso-
ciate Dean for Humanities: and Howard A.'Starr, Associate Dean of Educational
Advising and Student Services, the broad goals of this voject were explored.
The two funding agencies had been approached with three broad goals concerning
the changing character of higher education: (1) the impact of new roles for
students, (2) "\he changingiature of the teaching enterprise and its effect on
professors, (3) the institutional environment and the structure necessee,Y*to_*
sustaiq a flexible educational program. Beyond more examination and analysis,
however, through four years of intensive summer research laboratories involving
two -.thirds of the faculty and thirty to forty students each summer, new teaching

strategies and designs were sought. These were developed (1) to assist the
student to become a more autonomous iearner, (21,to provide the facultywith
support tq enhance experimentation In.facilitative teaching approaches, and -

(3)-to de lop a new management structure which would remain both supportive
and accou

. _ le,whili at the ,same time assuring institutional spIT-renewal.

Individual'and institutional self-renewal have.been the major themes pf--

the four-year total instlfutiOnaleffo#. The Santa Cruz conference discussed'

teaching models developed By Austin College faculty., and they spent. considerable

/ time on thet value oft a siviliAt mentor system for advising undergraduates, which

provides thq opportunity for-nearly every fiteral arts facultypember to be
kngaged with inComifig stUdedts on both a personal and in intellectual level;
The efforts throtighout this development grant.havapbeen,directed toward allowing t
for maxim individualisation within the faculty, who found Over the fair summer
resource llboratorres-that_students need to be involved in the planning of new
course *trZtegiekfromthe.veri.beginning.,.rather than men. simply as consumer?
of a course."pok&i once..the design is set. Austin College-has also developed
a system_of:facpity and ptofessional staff career development, which augments
their profetsional gepWth as teaaers that the TIP ha8 sought to engage,them in,
by proviti4 institutional funds aiop peribnal research or profeSsional develop-
ment on a proposal basis. ;This program is cUrrently'funded by a,grant for a
Texas foundation; hoWeyer; the institution realizes that acommitment of,$l mU-
lion from its endiiiment is essential to underwrite continued. strengthening of
the faculty's profesiionl potential thrOugh career development.

"\ / 7
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Growing out' of the late 'sixties, 'the Consultanis of

Austin College indicated that the.coming.stuctent would be one

that would need a far more' individualized approach to educa-

tion. Austin College created in its New fdeas Program a

central feature to'accomplish individualization. That feature

had to do with the mentor and his or her role as a'coach,or

guide to the student. The design of the.wentor has to db with
seeing that-each student develops to his or her maximum capa-

city in five zones of developmentzhich are considered
essential to the liberal arts trtion. '

,1) Educational /Academic

2) Aesthetic Development

3) Physical Development

4) Philosophical/Religious'Development

5) Societal Involvement

. The mentor is required to submit twice a year a report

which indicates the degree of active participation his advisees

bare manifesting in the previously mentioned five areas. In

tHis.sense, the mentor serves, as a facilitator for the student,.

The detign of the program is that the student enters in a.some-.

what dependent mold but during the foul yeart grows into an

indbpehdent' and more self-directed type student. Inherent

within the mentor program is the issue of support service. Most

.consultants dealing with advising programs feel thatone Of the

greatest dearth areas is in the degrepof suppOrt that the

advising programs offer,,students. The Austin College model -,,

attempts 'to offer 'sufficient support withowt over- reaction or

an attempt to serve in loco parentis,

a.
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Community colleges across the nation areeing delued'by students who are in-..
terestd in their-lessans being prvedin a more palatable and timely fashion.
Te4evision, for example, has pavedthe way in demonstrating how the imagination
of many potential,learners 'cah be captured and, to...a degree, has made many cam-

pus-based instructors acutely aware of the immensecompstition they face in
motivating then- students. ',

Ntj
.

. 1
i

,

The purpose of the.i.fGentraiii" ins{ ctional.arrangement, developed by

MonteieY- PeninsUla College, California, tp serveictemunity college students
by providing, d,time-modulated, Highly m diated, and interestin'g,format for

-their general education requirement. entrain is an acronym which means a
* General Education Train of courses. In the' al form, Gentrain satisfies all

general education requirements exc t in Erveis Composition and,scrence cour.se.

Tile modulateeprovam ig systemat'cally afrang into sixteen independent seg-

ments-, .each covering_a specific 9riiod of -t' One semdster unj.t of credit is
awarded, for successful,complet*on of each sixteen-class-hour, two -week, segment.

,Thli eourse segmenq are spre across the fall and thielfpring semesters, an
arrangement which enables, e s dent to easily-Tompleft his lower-diivisiorib

general education in.a-Ye r The i dentls.prerogative is'to choose the course

,...
segment that interests m. The two- ays-a-we0 arrangement was deemed desir-
able for the many par time4students attending the college.

4,, .
..

Figure I dep cts both the scheduling and the instructional methods blflthe,
.entrain. .

Nor. s of foonactos 14% 1c Too Hoofs Each Dso.
F.V. Days t Week. aid Yield Ono Gioia fix Eaeb T .1feri Stroof

'

.
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FUEL 'FQ;R.THE GENTRAfN

The faculty anistaff of Monterey Peninsula College have long bpen in-
terested in serving their students in.any way.thatwould improve learning

efficiency.-After much local discussion and idea generation, .,paper Ascri-
bing the model was sent to the National Endowment for the liu4ities in 1972. ,

,The Endowment 'responded with a substantial offer_for Gentrain program planning.

Funds were to be used,. primarily for developing the instruction segmentS.

Team melnbers were recruited from art history,Aiama, history, languar,,
literaturR hilogophyNtligion. Once the group was brought together;
they spent _$ erable time deciding how much.history would by treated, by the
Whole course nd by each segment. Afar this issue was reso member
was given the.responsibility for developing the materials r s disc

plinafy specialty and for Writinga narrative that could b .in preparing,
each syllabus. All the planning and implementation of Gentrain proceeded from
writing these sixteen syllabi: For each unit, the team member yas CO-Provide
learning objectives, large-group learning. strategies, small-group.learning stra-
tegies, evaluation teNques, and i bibliography. . .

Aw. .

1) -:1

V '7:.- -

To facilitgte the preparation of the sixteen syllabi) certain'Eaculty
members were released fiom their regular teaching assignments, gild professors
emeriti and other curriculuk specialists were employed. Additional resources
were expended in having the Gentrain team visit other institutions where

.. -,
interdisciplinary efforts were being made.

. WherLit became apparent thaethe syllabi sad reached an appropriate
level for instructional use, the Gentrain courses were evaluated by the
college's curriculum advisory committee, given...course numbers, and included .

in the college catalog and class schedule. At ,the sake time, the process of..
articulation with o er colleges was being carfied anied out to assure acceptance of

gthe courses for tr a fer credit. When all this was achieved, the syllabi.were
printed in sufficient numbers to offer the modules to.,students throughout an

:experimentalytar, and the project was -ready to go,
.

IMPLEMENTATION
a ""

.'

Publicity%. Considerable effort was, `expended in publicizing this new
approach to satisfying general education requirements. Advertisements were

4.
rum in the local newspaper, faculty members appeared on local TV shows, pos- '

ters were :liberally printed and poged around the camphs, and high schodl
counselors as well 'as campus,colmselors were thorouy briefed on .all aspecti
of the project. The first poster used, shown in Figure 2, created a good deal

.. .

of interest .and' led to ,nuperous,_ student inquiries. #
,..

* - *#., .

Staffing. One faCulty member was released from his,usual teaching ser-
vice to the Gentpain project, .wherehis time was divided betwepn 6-ordination

and teaChing,4 Two oper regular'teachprs carried a partial load in Gentrain,
and Ale part-time-instructor was hired to fill out the teaching staff. Fdr

' any given Unit or module the team was allowed to bxing_in well- known, on .
a specific topic. Highquality multimedia.'nurteri,als were sought throughout the
schoorkear.. * 5 .*
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EN TRAIN
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Classroom Procedures." In planning and developing the cou;se modules,
the *am agreed that the material could not practically be presentik in a
striet historical context but that a thematic treatment could wor,K
During the plarining for each unit, a theme,__ or common thread, was i teproven
throughout the historical period and the interdisciplinary (rather multi-
disciplinEry) dspects of the materiaf emerged.

-
14
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Each of the four instructors was assigned about three hours of insitic-
tion,

,

although sRmetimes it became apparent in planning thaX,one or two deeded
more than three hours. Actual class hours were then scheduled7so that4ma
presentatidn effectively led into"the next. During the first hour,of4iss,
the general theme was introduced by the coordinatOr; then eath instr&tox took
ten minutes to explain how the material he would present in the segment rela-
tdd to the theme. Near the ticise of the first hour, an informal interplay
between instructors and among ingtrnctors and students 'summarized the introduc-
tion. Beginning with the second hour, the teachers-began the prepared
presentatiOns listed on the schedule which had been handed out.

The team found that careful planning for each of the fifteen inAtruction
hours (the sixteenth was reserved for evaluation and,testing) was essential to
avoid an enoi'mous waste of time. Careful preparation should'-nt be'miscon-
strued as rigidity. The team encouraged active class participation/and-an \
informal atmosphere. By.agreement, interruptions by eithelpstadent or the
other instructors were,encouraged. Although the team was lioncerned about these
at first, they found thatt seemingly irrelevant questions and comments.often
sparked productive dittMsions within the thematic context. This procedure,
helped a' great deal to ,break dawn, th'e barrier's of. formality common to lasses
of 85 to 100 students.! (.. -

e! >k

PROJECT EVALUATION t

Assessment of the projeCe,has been continuous-:st udents surve
administered during the seventh'and fifteenth units of the program, and the
result's gave a clear desinfor futuie program Changes. Thetrespqnses-of.
students were fundamental to improving both the selection and presentation of
information. The Genirain faculty members also evaluated each module as it
went along and made changes when necessary. Theie assessments were most help-
fuf for second-yea'r planning.

C ollege administrators and community'members, too, have been part of the
continuing appraisal. A special administrative evaluation, made earl$'in the
project's developmeat, helped to see it through the experimental year. Unsoli-
cited letters have been receiVed-by t14 college from community dignitaries who
have been among Gentrain's students. They all complimented the project and
clearly stated-that thit means of interdisciplinary study has peat meaning and -

value to fhe stude ts.

Written reports have been rendered by peer faculty on the c ampus and by the
guest speakers fof the course. A recent conferente held on the campus brought
more than one hundred instructors, here to learn about innovative interdiscipli-
nary prograMi, and Gent'rain has elicited numerous requests for more information
from instructional personne across the nation--in person, by telephone, and by
written inquiry,

Still another sounce Of evaluation has been the consultants, who have
greatly,atsistgd our progress from idea to implementation. The outside point
of view certainly helped us maintain objectivity in the development stages.

22 - 5
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inallY, )ft hade,ked an officiall:from the National Endowmept for the ,

Humanities to visit_fhe campus when Gentrain,is }sing offered ause we feel .

his views waUld.ptavide.an optiMGm,evalustion of tke..pr?jc
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AIL In appr?ximately,Ce year the Gentrain staff was able to plan and art

,,77Culate a general education.caursewf study consisting of.sixteen separate
-,__segMehts. A comprehensve syllahus_for each of the units was written, printed, .

and distributed to the_stildents during the implementation phase, although, this
accelerated pace sametinei aroused some anxiety in. thp staff.

'N

-

Permit g flexible options for.students turned out very well, because

Gentrain precl the need tolfake specific whole-semester courses to satisfy
genetal education r rmefits and fused the disciplines` effectively. Students

---eerefalsp allowed to c ose how they wouldbe evalUated and grgded. The alter-

. natives were: (1) & univers transfer=level letter grade; (2) a credit /no

credit arrangement where the echievemeht of credit can be transfered to many

other colleges and unive ties Me:individual enrichment for neithor

credit nor grege.

By using a short-cut registration PTocedure, adults from the community
who were exclusively interested in Gentrain could avoid the usually time-
consuming process of regulattegistratiorr. Great appreciation was expressed

by the studentS for their courtesy.

The two-yeek modules of the Gentrain.praject appear to

length. MostIstudents surveyed indicated that the time fraMe
the information In each module'stood on its awn. This matter
concern to the curriculum desipeis, since students could come an
pleased, depending on their Interestin a given segment, and thus
segment prerequisites could be'adoptapd.

just the right
as good and that

been a real
go as they

individual

I

Offering sixteen modules each school year proved to be inequitable to both

-ieculty and students. Because-the. last segment coincided with the final exam-
-period for the entire College, many regular students were unable to sign up for
the final Gentrain offering. Th4 seheduaing also put pressure on the instruc-
tors, who were teaching in, Gentrain aid examining students enrolled in other

traditional courses at the,saTe time. The staff solved this problem the follow-
ing year by truniating the,lastruntt.

,

-The student surveys proved to be valuable in .determining whether the stu-

dent target population was being reached. The data collected strongly suggests

, theta high degree of.success bAS been achieved. Gentrainstuctents included
veterans, women in ihe reentr programs, retired adults, young "regular" students
taking other traditional courses, and handicapped students of all ages, Inte-

restingly enough, the drop-in/drop-out aspect of the program seems-to.be working,
too.. Some studentShae taken all modules, some haye taken ohlYrone or_twci-, and
a few haye envilled in oneseglebit, dropped out, an turned later on down. the

line.
I
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Hum,afties Prog m
At The thilv'ersity of Denyer -rimy Kr)?

-EDj..231611'

With the help of a grant from the Nationall,Endowment for
/' the Humanities, the University of-Denver has developAd a ppgram

for the teaching of the humanities in.whith n interdisciplinary.,

faculty,focuses on A major civilization at its point of high
achievementemergence, or decline. That'tivilizatioh is studied
as a whole-, its art, history,. 1anfirage and riterature, religion,

philosophy and rusic beOming beans for understanding its unique
nature. Among the twelve programs offered are included ClasSical
Athens: Elizabethan England, 'Mexico- in the' 20th Century, Black
Culture in America. Sung China, Imperial Bone. Students in the
program enroll. in it full-tiAb during a given quarter, for fifteen.,
credit hours, making it possible for the study, to be made in depth:
The prdgiam satisfies the lower division general education require-
ment in the humanities and bay also be taken as an elective.

Among the.special'characteristics of the program are its
idropportunitiei for the students fobe in continuing dialogue with.

each ocher and a-team of.faculty specialists, drdwn'from both .

senior and junior members of the faculty, whose expertise'illumi-
nates different aspects of the gi;ren culture.

and
relationship

of ideas and_valueso the major political and social decisions
made by the peoplFs ofitithelculhire.and to their works of art is
an important emphasis. The students' knowledge of the period is
further enhanced by the inclusion of lectures by ,schoiars from
outside the university, special films:musical and theater per=
formancesand social and cultuial events which make "liven the
cultural experience under scrutiny.

Studentsiin the progrma have uniformly felt that it ha;
provi ea them with mtilarter of intense learning superior to
m4Ry of ihelr traditionally orgtnized courses. Faculty in the
program haye foupe-the interdisciplinary approach and the team

,--=.---tEaching a rewarding challenge:-

-24-



ties For
.technology Students - Guip ROBERTS

- = JANES STWART7

4r"

. Abraham Baldwin Agricultural College (ABAC), a two-year unit of the .

Jfilversity System of Georgia, serves south Georgia.as a mprehensive community

ollege with g major .emphasis in agriculture and agriculturally related fields,

AC has a teaching faculty of 104. The humanities faculty inches 28 full, .

time instructofg, five-of whom hold Ph.D.'s. The College offe a-broad spec-

trum of college.parallel majors. 'Recent years have,witnessed an increased

emphasis on career and technical programs. ABAC is an "open door" institution;

and many of its students reflegt serious 1 mitations in'academic prep.aration

for college..
.,

. G

,
. .

.

The need for curricular change was especially acute in the career pro-

grams, where general education requfremehts were perfunctory in natures

including only minimal requirements in English and U.S. history. The new pro-

gram grew out of faculty concern that the generaL,education requirements

should provide a more useful and effective experience with the humanities. A
series of faculty Conferences was held, and consultants were used in an advi-

sory role. As an outgrowth of these meetings, the college applied for an NEH

Planning Grant, which was funded in 1972. Under the grant, a faculty team of

two historians and two English' instructors dereloped the format and design of

a new interdisciplinary program' in the humanities for techRology student,-.
ABAC received an NEH Pragram Grant in the fail of 1973 in 6rder to implement

the new curriculum fully:

.The Life Studies (EST) program 'represents the most innovative and far-

reaching departure from the traditional curriculumlin-recent years. It

replaced the old genehl educatiorr r6quirements in-history ancrtnglisb with a

111. three-course sequence in the humanities. The new program not only strengthens

the traditional emphasis on writing and histaf)- but also introduces literature
and philosophy into career programs for the,firstjime. .

0

The primary objective at the project is to demonstrate the relevance of.
the.humanities-to the working world of techniiians and middle level aanageent

personnel. It seeks.to accomplish this byipr5miing self-awareness; encoura-

ging thinking; utilizing student interests as vehicles-to broaden student

I/

awareness, improving student writing skills.; discouraging provincialism; and

demonstrating the interrelationships oethe humanities, and career objectives

of the students. -

The program is thematic, centering around the themes of naturairi s;

change, and identity. One-five-hour cpermeinen:a1S-hour sequence-is devoted

to each-theme. In the first course, students 'ne basic conflicts_.in

, rights in human society through an interdisciplinary approach embracing history

--, ,



and literary works such as Athur Miller

The Grapes of Wrath. The second course
particular epphasis on the influence of
third course focuses upon-the question
cultural approach-which.explores politi
economic, and religious elements in the
courses are team taught by three Englis
tors. Sessions are interdisciplinary,

Ikreinforce eachSpecilc objectivefrom.
ties include.large cl-e64-1-ectures, di

individual projects, and Student-teethe

The Crucible and John Steinbeck's
xploresthe-nature of change, with
ethnology as an agent of change. The

identity, utilizing a broad-based
1, social, aesthetic; intellectual'
dentity of eacii studeht. All the
dstructors and two history instruc-
d multiple approaches a're used to

ffering perspectives. Class activi-
sion groups, writing sessions,
conferences,

.

Tne program is a joint effort o the Social Science and Humanities 4'

Divisions. The director of the prpgraA is an historian functioning adminis-
trat rely under the Chairman of the So4ial Science Division, who is also the

,- Fede. ' Programs Officer Of the Colfege. The ChairmAn df the Humanities
Divisi n serves as assistant director. Each team has a "lead" teacher whose
responsibility it is to direct the work of the team, maintain records, and
perform administrative functions related to the classrooM activities. Aim

advisory committee composed of members of the technology. faculty provides
-dvice and guidance from its perspective.

The program's impact has been substantial. Tne program has greatly
enlarged the humanities empihasis in technical curricula. Sege of the tradi-
tional barriers between humanities faculty and technology faculW are being.
removed. Techniques developed in the program are being introduced into
other classes, 4quiries from other institutions are increasing. Student kr

performance on stite-4-ide tests'has:improved markedly. Most sigificantly, _

students who have completed the program attest to itg-value for them.
Considering that most of them were uninterested in the humanities at the
outset, this is the best commentary on the effectiveness of the program that
czan be .offered.

ilk
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pora47 Currictilum
, in /Humanities .

-Cosiinitility College Stud is _ -ED DEPERT
,,rAKES QtINN

,.From July 1974 through June 1976 the City Colleges of Chicago, Miami,.,
Dade Community College, Florida, and the Coist Community .6ollege District,
Costa Meia, California, worked as allionsortium to produce a geneigi h
ties.Program for the "new learner" in large urban multi'-campus communi
colleges. Most sudh-stlidents_have distinct occupational and career goal
which are often technologically oriented and which provide little direct
contact'with humanistic disciplines or concerns.,

1
Certain premises were adopted:

1. The courses would be interdisciplinary. All the arts, rhetoric,
history, anc philosophy are integrated in an effort to transcend the interests
of-individual disciplihes and to enable teacher and student to involve them-
selves in a dialectic search fay a definition of what "human" means. .

2. The materials would be develoPed aftgr the manner of a "teacher's
training manual." Detailed teaching methods and A/V devices re provided so
as to help the teacher-specialist become a capable generalist.

3. The popular arts and the mass media would be exploited-so as ta*"
engage the student as a partner in a discussion. A noi literacy is called
for in our urbanized technological culture. Popular, conmercial, and
cultivated styles all define huppn life and condition human judgments: There
is no presumption that the popular is cheap and shallow or that the cultiva-
ted is lofty and profound. Rather, any genre can be a source for'insight
into what "Inman" means in this last quarter of the twentieth century.

' The first course is a "core" whichrkta4s the "self' as its theme,-
beoause this seems to rove immediately to the most obvious .irrman condern.
The arts are engaged as lending concrete imagery to'the philosophVA1 effqrt:'
the dialectic search after human meaning.

C

The second course is chosen from a series of three tions:

1. TheLAm
its philosophi4Es,

n Dream: a deeper study of our own culturein ferns o
ologies, and specifications of artistic genre.' .

-.2. Men and Women: a stud of more extended works around a centra
theme of basic human relationships.

.
, 3. Technology and the Future: a study,of the new artistic styles,

cultural patterns, and phildsophies which follow from our "holoscopic
technology.".

A
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The specific -API materials developed for each course have two piemiies:

most ."off-the-shelf" materials are in a self-contained lecture foritiKtand
most are too long for a typical class period. Therefore,. all -the audic.ind
video tapes are planned as short, operi-ended "teasets,''':tresign to stimulate
class discussion. They require teacher /student interaction in rder to move
toward analysis and understanding.

The hope is that a genuinely c9niimparary course is de aviiiable and
ustble and that the popular arts and mass media are, intefr td with classical
humanistic studies in a way which illuminates the perennial problems of sel?- .

hood, the self and others, and the sklf and what, transcends the here and now--al
tt s "'wi in the ccurtext of our massturban technological \culture.
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Ilte Colorado n Job GORrON
Ropy De 'LA GARZA

.
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.

The Colorado College Plan (or block plan)', a radical departure from
.

ttle

traditional se er,or quartefsystem, was adoptedan-f970 after exhaustive

studies by fa uly, administrators, and students into better methods of teach-

ing
----

ing and learn ng. .

The prinCfpal advantage of the-Plan is that it enables students to

concentrate on-only one academic pursuit at a time. It provides for an in-

depth Study of that discipline over a short period. And, since most students

are taking; -and most faculty are teaching--onli one course, most_clatses are

Mean, Ily approximating the 14 to 1 student-faculty ratio of the College

as a whole A

These are the chief characteristics of the Colorado College Plan:

1. The academic year, September to June, is divided into nine blocks.

Each -block is typically three and_one-half weeks, followed by a four and one-

half day break (Wednesday.noaorthrough Sunday). -,,, . -

, .

2. A "principal course" is usually taken by every student in every,

block. Most principal courses are given for only one block, but some extend

for two or three blocks. In each block, the student 'customarily earns one unit

i
of credit (each unit is equal to 3.5 semester hours). A student does not, and"

indeed may-not, take more thin one principal course per block. ' #

3. Each,class'has its own "cdursecoom," reserVe4 exclusively foi the

one group of students. Faculty awl students, within each course are free to

set their -own aeeting times and use the course' room for afterclass'infdrmal

study. (v,, ,

. .. 1..

t
Tlq. Colorado college. nail is a resultm'of a Cblrege-wide.effort t6 e.

create new opportunitifes -for educationarbetterhent, including acOemic affairs,

121sure and residential prograz4 and-the ammis environment, and to get in-

c eassd effectiveness and efficiency in the use of the Collfgels resources. _

:---
1

lid longer are students faced with the coMpeting demphds'of-three to five

simultaneous courses,where their efforts.werN,fragmented and the eburses ,too,

_numero4K for_ the in-depth study of any one. The.scsponta.neous forms of 'learning,

through disolsstonslevensiv d work, in49rmal lectures, and indopendent

reaoLings,vare no lager blun by conflicting,schedules. An instructor in a,

; principal course known., fo nstance, that he can schedule a visiting letturez

or a field trip, for, hi clals-withotit interfering with students' other pxademib.

commitments. Student , and faculty cbntrol their-own time) their woxik,band

,14 study patterns, 'and even their course-rooms*
v

A
4
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Finally, the Plan is ideally-suited to dis nguisbeavisiting faculty.
in that it allows them the flexibility ofteaching in.any manner thpy desire
--lecture, tutorial, discussion, or any combinationS. -

,
.. ..

,1n.1971. the Colorado College requested and received from the National
endowment for the Humanities a small Planning-Grant of $28,000 which enabled
us to study in detail the edueational soundness and economic fea 'bility of
establishing a Southwestern Studies Program at the C011ege.-

- ,

The pragramweylShed to explore was
,

both an interdisciplinary-an
interracial/culturalstudy 'of the American Southwest; its land,(Western
Texas, NeW Mexico,tArizdna, Southern California, and Southern.Colorado); its
people (Red, Brown, Black, and White); the relation of land and people'.
(environment); And the relation of people (racial and cultural issues). The
heart of our program was to be,a balante of intellectural understanding and
social, involvement.

._-

.
At the conclusion of ?ur Planning Grant period it was agreed to by

oueifaculty and administration that the Southwestern Studies Program would
serve the interest of our students and our area, and we began actual '

development of the program. In February, 1973, we presented a Program Grant
a

Proposal to the National Endewment fOr.the Humanities requesting assistance
for the College iecovering the additional cost of developing a Southwestern
Studies Program. In June, 1973) we were awarded a grant of $241,577, in-

.;,cludpeCollege matching funds.. % . ,

t

We felt this was qft important program. It was important.fa Colorado
of lege becatie it .attempted to ,broaden our educational options: by opening .

avOues of thought and experience for our students and facatOPthrou
rdisciplinary and cross- disciplinary study,. But it did so by insisting

on t itional_intellectual values and demanding manageable focus - the .

,Southwe The program wasqmporvantito our community and to our region
because it addressed itself directly to the study of both; not, however,
in a simplistic or piecemeal fashion. The SouthWest, as much as any other
part_ of our nation, is a delicate envirOnmentalrancl'culttrial balance. The
student of it religion, art, h4tory,ted literature has always unler-
stood this. .Wt felt the program was important educationally because it
attempted to. i5riite an intelleqtually rich subject with important cultural

'and racial issues. We have insisted that cultural/racial studies are im--
portant and areAdbademical productive, especially when related to social,
artistic, hitforical, and environmental. perspectives. At least, we were
attempting and., apgroath, different ftom traditional and institutional
ethnic studies programs w

r

Whileour Sduthwest Studies Pro was not intended to completely
alter the directionof education at,the°College, the program became ail.
important and integral part -of thir whole educational experiende.. Perhaps'
a listing of present courses will indicate the.breadth of our base: .0' .

# ,

O
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SOUTHWEST STUDIES CORE CURRICULUM
(1975 -1976)

Introduction-and Orientation .

Freshman Seminar: The American gOuthWesf.=
The Heritage and the Variety

Iumriities

Basic Area Coverage Courses

Social -Scienoes Natural Sciences

Literature of-the
American Southwest

Ethnomusicology

Anthropology of She South-
west

History of the. Southwest
under Spain and Mexico

ili&tory..of the Southwest

since-the Mexican-War

Niter in the Arid
Southwest

-r

Specialized anaior

Spanish Literature
of the .American

Southwest t

Aesthetics

American Indian

Music
,._

Indian Religions
in the Southwest

vanced :Courses

C
_Ethnohistory

Arts of the Southwest
. ,

Environmental
Economics

History of the
American West

Anglo-Mexicano History

Chicano Politics

-

Pinori,itjrniper- Ecrosys--

tees

Southwestern
tee's

'_Geology of Colorado

--r

C-

Semesters in Santa Fe add El Paso

Advanced Interdisciplinary Coqrses-

Newberry Library Program Serithweqt Ins t



in our planning period we encouraged course development as interest
and personnel allowed_ Naturally, we guided certain programs and encouraged
parteular faculty,,bvt generally our aim was to create a favorablef$tmosphere
lea4 ng toward professional interest and individual involvement. This we did
with the aid of our planning grant by encouraging curriculum develOpment and
assisting in part and full-time recruitment of qualified faculty. :-Next, we
brought focus and structure to the program by instituting courses and programs
Which instilled balance and rigor into the entrre Curriculum. Itiwas for this
phase of bur development that we applied to the Endowment for the Program Grant.

CTEGE FACULTY TRAVEL AND ENRICHMENT PROGRAM

Travel and per diem

Tallow
were requested to further involve and educate

our faculty and staff - to_allow them to attend important regional-conferences,
-visit research centers, plan course work and field trips, and contact-possible
visiting faculty and resource personnel. We.kneW that we had an able and pro-
fessionally qualified faculty at Colorado College, solidly based in disciplinary
practice.*:During the planning grant period we also discovered that many faculty
were very interested in applying their knoWledge'to the study of the SouthWtat
and in using the Southwest as an important resourceiteaching.tool.< To encourage_
these inttrested:faculty, we suggested, through interviews, possible ways that
they could integrate the Southwest into their teaching and_offered our help.
The overwhelming response of.the faculty was a desire to furtherfamiliarize
themselves with the_area and-its particular research potential. -.Many of our.0
present and projected courses are the direct result of these,travel funds, and
thus we feel they Were.an important part of opmLovera;1 program.

. . .

Next in importan6als wnat we called "Course DaielOpmpt and'Research."
These funds" were used primarily to develop inzerdisciplinarr courses among
members of opy'faculty. Who were already invoived-in teaching 6oursei on the
Southwest. However,-tne_Eunds were not used for release time .from teaching.
Rather, they were available to assist faculty in necessary planning, resarch,
duplication costs, bibliographical work, .etc. There is no guarant0 of pro-.
ductive interdisciplinary teaching unlesi it'be.sound-planning; and we mere ,
determined to assist our faculty in that effort.

This deferminatian explains, as,well, our request for a !'Symposium on
Interdisciplinary Teaching." Interdisciplinary education is more than just a
common interest between al group of faculty and students. OVer the years,_.
principles, techniques, and procedures have been,developedrwhich help to
illutinatt the whole process. Through a series 0:1, informal gatherings, where ,

papers Weretresented by experienced College and ;:risiting teachers, and where
discussions-Tbllowed, we studied the entire subject cif interdiciplinary
,teaching and its practical application to the Southwestern Studies Program.
The conferences directly benefitted our younger faculty, who were most inte-
rested in interdisciplinary teaching, but also effected 4 climate.of

6 =professionalism throughout the program.

25
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VISTING.FACULTX ANp-CONSULTAft:PROGRAN

. NA,

At first we brought consultants primarily,to meet-with students
hnd faculty and to advise us'on particular issued. Later_we used them

`primarily as adjuncts'to teaching. Certain minority faculty we're in

start supply. Thee demands on thgar'time were tremendous and it was

often impossible to get them to come to Colorado.Collegt 'for a block.

'However, we were successful in getting them to join specific classes

for three or four days. This wps enough time to develop rapport and the.

studentswere able to get-a, feeling of who an what thby were and what

they representedintellectually and culturlfry. The consultant pro-

, gram was directly related -&o the-visiting faculty=program in that we .

often asked consultants to visit,us with an eye to evaluating them as

future visiting faculty.

The visiting faculty prb,Uam seemed nost'eseential during our
,development period And was intended to serve several specific needs
both from the point of view of,the College.and the Southwestern-Studies .

.Program. One of the advantages of the Colorado College Plan is that it.

is easier to hire visiting facullg for a block (one month) than for an

entire semester. The Plan, then, offered real` flexibility in attracting
the-best and most knowledgeable.educators and'scholars whom the College
might mot otherwise Kaye been able to utilize. From the program's point

of view, the idea was,apPealing in that it llowed us to fill esential
curriculum gaps without the neces iring full-time faculty, although

all reasonable effort at pernikle faculty recruitment continued. Fur=

they, such notable educators had a tremendOus effect, through College
lectures and symposia, on our faculty, students and community -- creating

further interest and involvement. The prograM also allowed us to benefit

from experiUced minority educators and writers without ptitting the_CoIlege

in the invidious position of pipting, although here too diligent,. eCruit-
,

,ment continued. .

7.
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4 -CURRICULUM'AND SPECIAL PROGRAMS

,t
It should be noted 'first that these "Special Programs," as in ti-4, case

of the "Visiting Faculty Program," attempted to capitalize on the unique*
featurds of the Colorado College Plan and to make, it work effectively in ,the

development of.the Southwestkrn StudiNe Program and vice versa. For example,:
under the Plan a student takeS and the instructor teaches only one course at

'a time. Neither has other commitments; consequently; if an instructor feels
the course can be more effectively taught in the field, he is free to take
his class wherever he wishes. Such mobility, if properly planned, offered

. a whole new perspective to undergraduate education. Second, the programs
described here, do not in any way represent the totality Of courses offered-
-in the Southwestern Studies Program. Rather, 'they represent special needs ,--
and educational opportunities that became apparent to us during our planning
grant investigations.

OFF CAMPUS PROGRAMS "(SEMESTERS IN SANTA FE AND EL PASO)

Since,a basic premise of gur'prpgiam has been the value of the.South-
west as a resource/teaching tool, and since this goal has been achieved most.
significantly by allowing faculty and students to-experience -die Southwest,

* the field trip assistance allowance was an important adjunct-to our program.
We envisioned a program in ,which students could experience depth, the
reality of the American SeuthWest;,to benefit fom the ridff research Mate-4
rials in'the area; and to interact with a.Variety"of resource people living
and working tfiere. To,this end the Southwesters t Studies Program, in co -`
operation -with various departments of the College, offered a semester of
courses in Santa Fe in 1973 and 1974. The program allowed students and
faculty to use the rich cultural and historical. resources of the area with-
out incurring normal.high fieldi4 costs of traveling to and from Colorado
.College. All talcouries offered :in the program came into being as a result
of our planning, 041 each, directed itself to subjects and materials found in
abundanceiii the Santa Fe area; priiiiry and secondary resource materials and 7

supervisorr,personnel were at hand. 'Speculative knowledge and the practical
reality were blended into the total educational experi6ce.-

DUring the third y ear of the gint the program wa s moved, onfan_
experimental basis, to El Passel, Texas. The reasons for thins shift \e,re many,
but-chiefly it was-the feelifig of our faculty that the program neede the t
balance oLan'urban-border environment t contrast the experience of Santa
Fe. Further, because,6four good relations with the University of Texas
at El,Paso and th'eirsinitiation of a,Borderlands Program with funds from the
Narfonl Endowment for the Humanities,, it was golf that our students would.
benefit, from exposure to the experienct of the -=EP- faculty in this area and
the'ria.cultural diversity of thvITrEPitude,1,1tb-O-dy--..- The program at UTEP
was So successful we have decided_ra rotate the program; one year in Santa
`ge and the neliin El _Paso.
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:SOU11 WEST SUMMER INSTItUTE

Again; in our discusilais with educitors during our travels under the
planning and program giants, we, asked how our program could benefit the South-
west, especially educationally. Again and again, theneid for a-comprehensive
over-view was suggested: an institute for teachers working in the Southwest,
blit who were not trained or prepared to understand the complex social and
cultural patterns of the ration.

The task was_an imposing one, but our experience did indicate that
there was a definite-and legitimate need. Our first institute began in the

summer of 1972. A truly interdisciplinary program,',it dealt with the arts,

prehistory, history, and ecology of the South rest. Subsequent institutes,
offAred in 1973 through'1976, have dcalt kith 4human biology, Cultures and
liferatures; bilingual and biculturia4education in the Southwest; arts of the
Southwest, and:the cultures:of the Southwest in relation to those of Meso-
america. All the institutes have incorporated teaching demonstrations and
studios designed to teach basic techniques and practical methods of adapta-
tion to 'Classroom use. Each institute supplemented clasSroom work with a
week-long field trip to the Southwest to study at'first hand the concerns
of the institute.

t Beginning in the summer of 1976, Colorado College offered a Master
of.Artsin Teaching Program in Southwestern Studies. It as felt that

Colorado College could offer a high quality M.A.Toc in Southwest Studies,
within the existing framework, of the Summer Session an4rthit this program,
would be received with enthusiasm among teachers in the area. In the last
few years, Colorado'College has strengthened its reputation for excellence-
in providing high quality subject-matter oriented teacher education. This

reputation has been due in part, to the Arts and Humanities Institutes given
over the last nine summers, in which a large number of Colorado College
faculty have worked imaginatively with several hundred local teachers and

'school administratorS. In addition, Colorado College has ba'ome well known
in the regiohfor its interest and concern for the Southwest. This has been
due in part to the SouthWestern Studies Program and to the summer institutes
offered in Southwestern Studies. This new degree program involves both an
interdisciplinary and intercultural study of the American Southwest. The
13714gram is designed to'provide both elementary and secondary school _teachers

and administrators with a better understanding of the region ancrits people.
.

FRESHMAN kMAR! THE SOUTHWEST - THE HERITAGEAND THE VARIETY

This course was conceived in direct response ('the students' needs.

The transition to college-ley 1 work is always difficult fora new student.
When the transition also nec sitates adjustment to a new teaching system,

' the Colorado college Plan; e shift is doubly difficult. Minority st
are often faced ilth t added problem of aokapting to a new and oft foreign
environment. Rea ng the general problem', the College ha§ insti uted-a
series ofi'Fres n Seminars.': While the seminars are aca4kpically oriented,

by being Smal (fifteen stiaents) and perhaps a bit more-casual, they also
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attempt in various ways to facilitate student adjustment. We felt that an

interdisciplinary course on the Southwest wquld prOvide a legitimate.and yet
familiar academic focds for such a Freshman Seminar. The course was espe-

cially suited to our minority students - although not limited to them - id-
that its faculty was interracial. Through a variety of readings, both the

heritage and rich diveriity of the Southwest has been emphasized: a dir-
sity of land formsland environments; a diversity of histories thousands of
years old that conffont the prdient with Models of co-existence, conflicting'
ethnic demands, and common problems. the course enrolled up to thirty stu-,
dents and has served as a base and model for all interdisciplinary/inter-
racial courses in the Southwestern Studies Program.'

1-SOUTHWESTERN STUDIES, ADVANCED RESEARCH SEMINAR

THE NEWBERRY LIBRARY PROGRAM

For any scholar familiar with the rich resources of the Newberry ,

Library little explanation of this category is necessary. However, our

'primary goal here has been to give advanced and superior students the
opportunity to do primary and original research. The Newberry was a

logical choice because' we had already developed close relationfowith the
Library, because the Newberry holds two of the fineSt collections of
Western Americana in existence - the Edward E. Ayer and Everett D. Graff
collections - and finally because 'the Newberry was anxious for us to
cooperate in their newly developed "Center for the History of the American
'Indian," funded by the Endowment.

SOUTHWESTERN4 STUDIES INSTITUTE

This course was designed to provide the needed depth and perspective
to serve the interests of those students who had become knowledgeable in
Southwestern Area Studies through past participatioh in Southwestern Stu-
dies courses and programs. Organizationally it was based on the successful
design of the supper school institutes and was structured to allow experi-
mentation with the variety of teaching alternatives under the block system.
The course was taught in a two -block period by three faculty and was an
interdisciplinary and synchronic-study of culture group relations in the
American Southwest, past and present. The institute focused on particular
periods and specific issues.

Such,, in 'brief, is the background and the rationale.cof the- Colorado
College Southwestern Studies` Program. Over the past five years approxiiately
one hundred consultants, twenty -five visiting faculty, and some fifteen hun-
dred students have been involved in the program.. NEH funding ended in'August,
1976, but the College has been sufficiently pleased with the value of the-
program to continue its operatkon as a regular adjunct to the curriculdm: /
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Nderica's new localism and regionalism may
very%well spur the'recrudescefte,of the liberal arts.

, It was after, all, not in any of the gieat sprawling

national states that the strong roots of'the Western
humanistic tradition were sunk in the first instance,
but rather in tiny, by modern standards, comkunities.

and- city, statis4 the kind sot-admirably epitomized by
Athens, thec,Roman Republic, the Italian city states,
the medieval' towns,- and the London; Paris, Boston,

andP adelphia of eariiei times. Even when culture

is not xedly local in root, it tends almost always

to bi re onal: witness the vital influence of the

South an f Nevi eland in. American history. Com-

pare%this with our national- culture today!

The appaling decline in our time-of culture in any
sense this word might'have had in other ages of

Westernhistory,comes I believe, from the

decline of localism of regionalism.

4

-Robert Nesbitt
r
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THE FCULTY._&THE HUMANITIES::
TWO END4 11ERED SPECIES

By 'Arthur M.* Cohen

The National En o ent-for the Humanities is the only federal agency

dedicated exclusively to promoting andsupporting the humanities in Americah
life. It does a superb job,pnd, considering its limited budget, hai influence
far beyond its means. It is not.My place to recount the Endowment's achieve-
ments; suffice to say that millions of people -gave been touched directly by
its public pfogrars, thousands by its research grants, fellowships, and edu-
cation divisions, apd other millions' indirectly through the efforts of thote
who have been educated and encouraged to act under its auspices.

,

We are here because of the,Endownent's interest in the humanities in

,higher education. Many of you have been direct recipients of its awards and
. others have been affected by-its work in your own and neighboring instiiu-.
tions. I represent tjae Center'fOr the Study of Community Colleges, - research

organizatipn dedicate] to doing just what its name implies. We assess commu-I

nity college programs, analyzing their directions and making recommen'dations
for further involvements. We study the literature in the fAld,'Codduct sur-
veys, and assist policy makers in planning. the future of-these institutions.

4

Two-year,celleges curtently enroll more than thirty percent oral]. ,

studenis in post-secondary-eduFation id America, a figure that has increased
markedly in recent years as the growth rate of these institutions has pro-
gressed at a.pace greater than that of the senior colleges and universities.

Nevertheless, except in a few.small independently_ controlled institutions,
.

the humanities are not widely'emphasized in_ two -year colleges. Curriulum
trends in recent years seem to have gone in other directions.' Those of us do
theside of the humanities deplore this and taph has his own explanation for
it.'- Whatever the.reasonb trustees, administrators, faculty'pembers, arid,4m.., .

state-level planners see.a plethora of roles for the colleges. The perpetu-

ation and diffusion of the humanitiestypically occupies a priority status
far below that of career education, remedial studies, adult basic eduCation,
and-programs of immediate utility. These perceptions influende legislation,

decisions, college. planning and budgeting and, not least, the patterns
culum and staffing.' ,--

The National Endowment for the Humanities is concerned with strengthen-
/ing the humanities in two-year colleges. It needs information about the

status of these programs: who teaches them, Who studies them, what the trends.'
really-are. In order to develop thig information,.the Endowment called on the
Center for the Study of-Community Colleges to engage in a multi phased
research project. The first phase, begun in 1974, yielded reviews of the
literature pertinent to humanities faculty, curriculum and instruction, add
students. The second phase 'included a nationvidb survey of full- and part-

A



,f.a.c-ulty members in which a .precise sample of instructors in 156 colleges sk7.-s

drawn ana an eleven-page questionnaire distributed and retrieved from.84% of .

those surveyed., This procedure_yielded authentit' data pertaining to people
..;-.teaching hi tory, literature, foreign languages, and sixteen other disciplines

under the h 'ties rubric The next phasOwill be a steely of cwrriculum
and instruc ion, while a laL phase gill dell ciith students' attitudestawara- -
the humani ies.

\ my report today is based on what we have learned about xhe faculty
teaching the turrartities in comity colleges. The reviews of tht literature
thariie developed in the first phase of the study areavailable to you on
request from the Center. Here I will report on the Kew data that we-generated
dour national survey and discuss what r-bedlieve to be the implications of
these data fort humanities, the fac grid the- communi t ge them-
selves,

sty survey was desi to yield a great deal
about the people teaching the humanid.es (which we defined as cours in any
of 19disLip ines). -he wanted to know how they relate to other 4nstructors
in their fleld, to their students, and to their professfional organizations.
he wanted to knnw their OKM degrees of ;satisfaction and desires for pro--
fessianal development. -We wanted to know what they thought about the
humanities, who their reference groups are, how they spend their tire. in
short, we wanted to. develop a Comprehensive picture of the faculxv.

he found that about one aurth of the faculty had D

students in -i:ommunity tr junio college but only receive -4 the

associaterdegree. -Almost all faculty hoid the bachelor's and 90% a master
Our findings on doctoial degree holders are of p r interest. Tradi
tionally two -year' college _acuity ershoe acquire a doctorate after
somp.years on the job- -that is, they do not enter the inst tution holding
.thatdegree but earn real: a later time.- This,yas confirms in OUT study
because over one-third of the-peoPLie with doctorates are age 51 or older
whereas fewer than one-fourth of the total samt,ie are in this-older age
rou3 In addit. 19% of the pe6ple teaching hu.anities hog:5 -

degree in fducatin, thus sagesting that the person with a taster's
teaching discipline picks up a doctorate Education while he is et
an instructdr.

A. much higher percentage of instructors have the doctorate today
`even-Ave years ago. We found 14% of the facuity- with the PhD., d.D., of

e other doctoral degree is coupared to 8 to 10% in stuaies do in the late
',1960'st The apparent reason is that the owth in faiul ty has slowed down
considerably. Heremfbre, faculty members .who attained doctorates
were on the job'were balanced by the influx of new people without higher
degrees, thus maintaining a constant ratio. Now that the.percenfage of new
ftill-timersemployed annually has dropped off considerably, the tendency of
working faulty to obtain ths,advanced degree-has moved the percentage of
doctorato holders higher.

in

eel as

.,
J.

. m
Further, 24% of our sample say they are working on a docto

truly one-fourth or these instructors get the degree by 1980, the
doctorates will'incre e to 20% of full-time.faculty. Add to

.
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Likelihood that a greater number of new full-tire staff members will have

doctorates and a' 22% total figure by 1980-is not unrealistic. In short, we.

are forecasting a rapid upturA in the Percentage bf full-tine academic

faculty nenbers with doctoral,degrees.c

to be taking hold only slowly. We found a
er fenales, rather a constant with the ratio

Affirmative act_

ratio of two to one ,ads
reported in earlier studies. ere are very few e
huanities;.2.6% Blacks, 1.9% Chicanos, less
new colleges -- opened in the past five yeapi---

faculty is female and/or younger than in of
minorities are not represented there, to any greater de

norities teaching
Americans. In

entage of the
but ethnic

1 .

A oaken as a whole; the faculty are strongly aga uilir$44 nprerere hiring

/or minority group nembeKs at their own College (61% against 24%

t for strict entorcemer or fr rmative action policies tends to

come . e part-timers with no loynent, from the women and

ethnic minorities, and. especially -"ger instructors: the oppo-

nents are older white males, ei either mil- --- instructors OT pa' t -tars with
regular ...-rloyment elsewhere. Because the older White males are highly
represented amor,g pdr-nistrators and divisioh and department chairpersons--

power,structure in the collegeswe do not expect affirmative action tp

A.-_,

aM
. errect e.1 the sex and Athnic compos of ;he colleges an time

soon. And, uc-dentally,,my sayihg the to ra group of adninisr4to earlier

rieks of denial. ch president adamantly po out.

rigorously rsui,g the problem of. ethnic and sex dis atien

t at his own institution. Single colleges may be excel`stional, but

V our data; de there are not representa ignumbeft,of
among theminority group nemoers arcing the teaching .c

who are e-emnloyed on an hourly basis.

formation .about the differenc

lty members in the colleges
to be highly represented in religious studies

-s protAiy-bemause lcoal ministers fr.

-.st- teachers from the local high schools often ,eatth Englis
Language; and artists who work at other pursuiti may teach art'

history. One third sif the part-timers have no employment other than their

work at' the colliege. The older ones are probablykretired people to aching one

or two courses. Many of the younger ones are trying to get into full-time
teaching at the s17-^ time that they complete their graduate studies at a

nearby university. Nearly half the part -ti rs are age 35 or younger.

Part-tit ers end to be'Iess experienc full -tee They e
cn

aa.

fewer. scholarly or*professiial journals, less Likely to Aea, of
professional associations, are less concerned with research, curricula and

ruction, and with the humanities, and are more likely to hold the univer-

as .a reference group. Ikmrewrr, they are much like the imers in

rrs of their concern for students, levels of satisfaction, types of

*training they prefer. Colleges in the South tend to be heavi ghted

toward full-time faculty Hers. The large West= titutions are heal

in part-timers.
0 _
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We were interests in determining who the two-year college faculty.see
as their role models because one's dominant reference group affects hither
professional orientation. We asked the respondents to rate eight designated
reference groups as sourcesiof advice on teaching and-also asked questions
regarding the types of positicns thatvmuld appear attractive to them in five
yeaYs. We found that instructors who look to the university as their refe-
rence group are chiefly those who have not 'been teaching very long in the
o-year college. They think that people with doctoral degrees are more

capable or knowledgeable, and they have a stronger-arientation'toward their
academic discipline.

The instructors' attitudes towardhigh_s s are of note here; as a
grouptte faculty have proken almost completely with the lower schools.
A1%hough half the faculty in our sample have had secondary school experierite,
people in this group tend to be older and are not being-replaced as rapidly
as they once were. More to the point, few of the faculty want anything to do

the secondary schools, seeing teachers there as poor; sources _of advice
on teaching,,not attempting to articulate4curricultm with them.

When asked they would spend their working days if they had free
Choice in the matter, over 50% of the respondents indicated they would give

tire to their graduate education, and i-,to research or professional wr
ting. Student interaction outside class, personal affairs, and planning
instruction were favored by nearly half. Over one-third reported_ they would
spend less time than they now do in administrative affairs.

Almost all (86 %) said that within the next e years they would like
to take steps toward professional development. -rn order o

steps were to get a Ph.D. or Ed.D., enroll in courses in a
in in-servi - courses at their college, get a master's degree,

ATI grDoctor of 1 ...s degree. rIf they had a free suer, traveling and
classes/read ng/studying seemed most appealing.

ity, these

y, enroll-
get a
ing

The number of hews faculty spend in the classroom seems to ,be dropping.-
Na tional Education Association studieS done in 1974 and 1971 showed a mean'

centering
cm

' hours. As of Spring 19 '5 the humanities faculty at least, seem_
to be si somewhat less time than that in classroom instruction. Almos,t.

.one- the respondents reported 13 to 15 hours of classroom teaching;
while 17% indicated 10 to 12 hours, and 13%, 15 to 18 hours.'

Several other qast ons about faculty work patterns are of note: 76%

indicated that in the past three years they had attended an off-campus confe-
rence or symposium related to teaching; 73% used a syllabus for teaching .their
coursest and 93% said they has revised _their syllabus and/or teaching objec-
ves in the past three years. 'On the othejchand, only-a few'had done a

student teaching assignment in a two-year college or authored or co-auth0144
A published bodk. Eight percent had received, e. stipend or Omit itam a
private foundation (e.g.Ford or Danforth), although over 16% had Yecei
such assi stance their college and IA frog a state or federal agency
such as the National Indow-mnt for the Humanities.

Are the faculty satisfied? lie, asked questions Ch."as whether if they
had a Elaine to retrace their steps, they would choose an academic life and

=



we asked about, conditions at their own institution.,- autonomy, job security,

freedom to choose materials, etc. We found that satisfactionis not related
to the number of hours taught weekly. Nor is it related to full-time or
part-time status. In fact, it seems generally unrelated to institutional
conditions, more a personality trait that transcends the working environment.
Perhaps this is not'a surprise--happy people are happy people--but it does
weaken the argogent that faculty members would be more satisfied if they
taught fewei hours or had-better working conditions. Members of the satis-
fied group tend to be_ lder, a finding that is confirmed by'studies of
satisfaction in other fields. one less satisfied are young people, working
on doctorates, who would prefer teaching at a.four -year institution.

Data are one thing, interpretations another. Much of,our new-inqrma-
tion leads us to believe thit faculty members in corn unity colleges are
becoming exceedingly insular. They see their own colleagues and students as
the best sources of advice on teaching-. They are interested in curriculum
and instruction, in working on their courses, and on their teaching almost
to the,exclusion of other professional pursuits. . When given a choice among
eight possible career lines, they chose, "Doing what I'm doing now" as most
attractive. They are relatively well-satisfied teachers with a, frame of
reference almost exclusively 'focused on their own' work.

Perhaps this is laudable but i can be interpretedcanother way.
Disciplinary affiliation is weak among d-year college faculty. Many
instructors teach in two more fields, understandable becallse few colleges_
have enrollments large enough to support a full-time instructor in cultural
anthropology, art history, music appfeciation, or cultural geogiaphy; hence
the teacher's schedule is filled out,with other courses. And the lack of
orientation toward research--reinforced by the lack of reward for doing /it_
and the teaching load--weaken disciplinary ties. the faculty's localism,
lack of affiliation with national professional groups, and failure to read or
write in the professional literature, make it difficult for them to maintain
currency in' their field. What Kill= happen to the humanities as these tenden- _

cies become more marked? r
f #:=

You may be interested in the reactions of others to whom theses findings
have beenopresented. We invited college administrators and division chair-.
persons, state-agency officials and professional association represen tives
td seminars in the West, Midwest, an&East earlier this year to dis s
implications of the data. rhave already mentioned the presidents! defens
ness when they-heard the f±gures women and minority group representati
The, groups had some positive recommendations as well.

Because interdisciplinary courses were mentioned repeatedly
by the faculty as useful for breaking the pattern" of tradi-
tional teacning in the humanities, the seminar :participants
felt that faculty- members=who are involved in first-level_
scfeening of job applicants should be encouraged-to recommend
candidates'Oriented toward interdisciplinary teaching., lest
the president never'see theIrtames of those who might be more
suitable than traditional instructors. For the same reason
they felt the credentialiing structure should be reviewed--
does it penalize instructors with an interdisciPlinary bent?



The relationship between t university as a participant
in-pre-serVice'or in-service training of two-year college
faculty members Game under attack. Many of the partic4ants
felt that the universities were not servin-the community_
colleges well unlesi they offered cc rses ii late afternoons
and on weekends so that full-tie instructots_coulLattend.
Theveminar participants readily aged that empiOymept of

new staff would be severely restricted-in coming years and
that any involvemenl-bxthe ulliyersiiy would have-to center
on in-service education. Further, the groups wereOphatic
in their views that university offerings she:mid not be along`
traditional academic disciplinarylines.

Participants suggested that two-year'colleges not-reward
graduate units taken indiscriminately, but that faculty
in-service development be furthered as a campus - basest set
of programs managed by a resident coordinator, And they
felt that training of part-timers was desperately in need

-"of strengthening. .

The matter of general policy -ame in.ioras,good deal of discussion in
the seminars. rile groups felt that information -about the humanities on local,

ate, and national levels should be essoinated through - conventions, pro-

fessional association-meetings, and numerails-eiger channels. way of
continuing a dialogue on the humanities, the Weitern seminar recommended that
the Chancellor's Office and the'Califo4nia Board of Governors consider
developing an advisory committee or a task force as a communications link on
humanities between the%t171.7.4 and.the local level. Other recommendations were

Z/
for further communication of the humanities thrgugh t California C 'ty

and Junior College Association (CCJCA) Committee on 1 struction, through the
annual CCJCA convention, and through drive -in conferences sponsored/by that
organization conference for faculty members and division and department
chairperson's in the ities was proposed.

-,
/

/.

* - Although many participants claimed that ities edutation at their
Sege was declining, some felt that it was vetiy much a part of the total
curricblum.. In the Eastern meeting, some/administrators noted that at least
one huginities course is required. Moreover, several participants stated
that there has been an increase in integrated humanities courses which incor-
porate interdisciplinary studeis and= employ team teaching. Nevertheless,
there ilaS a consensus-among all the groups that=thecollgges, on the whole,
tend not to be committed to education in the huhanities. Many of the parti- 1
cipants pointed out that.humanttles courses ftequently are offered only to
fulfill university-mandated transfer requirements or degree requirements
imposed by accrediting agencies- -l &

.

There was general agreement that few studdhts beginping college are
concentiating on taking humanities courses. Instead, for fear of not findi.n

mployment, they are$attracted to the career-oriented curriculums. Many
participants felt, however, that humanities edudation could be integrated
into the technical courses. The goal of 'humanities' education, as ones
expressed it, is7"to train people, not technic Suggestions for
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"Appl n ies" courses were made and recommendations were offered for

establishing
,
non-course related huAanities activities. Basically, the groups

agreed that humanities education need not be cdnfined within traditional
defigitions nor___implemented solely through traditional curriculum and instruc-

tion channels.

.

oWh interpretations similar to those mentioned but
et.

go somewhat-
further! I am fatcinated with the faculty attitudes themselves. The full-
time instruetors.are concerned with their students, with their teaching, and

t with the humanities, and many undoubtedly try to foster humanities programs
on their campuses. But the faculty seem unaware of several overax:ching
problems that affect the humanities--etployment patterns, for example- There
are now more part-time faculty in the two-year colleges of America than
full- timers. Although 20 percent of the full-time faculty teach humanities,
a constant figure over the year, only 10.7 percent of the part-timers do. The
expansion in new college programs, hence in faculty employment, is in other
areas--business and management, publicjaffairi and services, home economics,
apprenticeships, computer and information science. And these trends are
accelerating.

As the full-time faculty shrinks, who will speak for the humanities?
The art-timers have no power; they are glad to have work. Few administiators
are willing to become advocates for the humanities, pursuing instead those
programs that generate the greatest FTE, hence the greatest flow of dollars
into the colleges. 'And the regular faculty themselves exhibit more concern
for their own welfare than for that tv which they are ostensibly dedicated,-
Their prbfessional associations argue for higher wages and shorter hours.
When theif disciplinary associations address the humanities, they consider
arcane teaching techniques and difiriplinary esoterica. When anyone brings.
enrollment trends to their attention, they respond by deploring the univer-
sities' reduction _in course requireh.ents and the community colleges'

pandering to student desires for courses of immediate and apparent utility.
t

It is time for a shift in faculty thinking, a raising of sights, a
vision of something more than one's own studenti and classroom. Consider
examples from-other.fieldS". In 1960 the vocational educators faced a pro-
blem of diminution of emphasis at a time when the traditional academic
disciplines were being fostered vigorously. That did not stop them from
pursuing their objectives and now that they have in effect captured the
United States Office of Education along with most state education_ agencies,
they still have not stopped that purs4it. They are organized at regional,
state, and national levelsinto coMmitteeS, lobby groups, and tali( forces,
Their uniform rallying cry is, .'People need to work." They-I:pore the
critics who say that for most jobs, people can learp best in apprenticeships._
They ignore.the obvious fact that the state of the economy, not the,condi-
tion of the schools, dictates the job market. Did two million people forget
how to work between 1972 and 1974? That many became-dnemployed, Did
500,000 're-learwhow to work in the fall and winter of 1975? That many -

of whether we have the righto
erennially pondered by humanists, seems
tional education who try incessantly

- -
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Similarly, the slogan, "People need health".is vigorously promulgated
by those who are concerned with medical practice. Whey ignore the data show-

-ing that seat=belts and a SS_mile-an-hour speed limit have more effect on
4 longevity trends than all their pills, and only point to success in peculiar

surgical techniques.' Their critics question the development of drugs and forms
of medication that create more problems than they solve. But that does not
stop_the adv ates of a medical establishment that demands an ever higher
proportion of funds to conduct its research and educational programs. And
"Allied Hea takes over increasingly large portions of the two-year college
cu

The humanities are in trouble. And the biggest problem they face is
that educators do not realize their dire state. Eicept for the Endowment,
the humanities have no national lobby groups. They have pathetically few
state agencies to speak for them to boards and governors and legislatures.
They have few effective local lobbyists who insi4,on their-being included
in curriculiimc. Those who favor the humanities snbuld not be ashamed of
adopting the slogan, "People need to live as humans." They should not be
ashamed of imbsing the value of an appreciation for the highest forms of
man's expressionof self through11-i-s art, literature, and music. The pro-
blem with the humanities that-few people realize how precarious they are
now in the face. of the strides taken by the occupational and medical educa-
tors. Unless the humanities advance they will Certainly go backward in
relation to those two areas.

The humanities have been in retreat--dropped completely in some
colleges. Tim Gunn, of theEndowment's Education Division, e essed his
astonishment at learning that the communit5, colleges of Wisconsin are de-
void of humanities courses. South Carolina, too, has organized an,entire
community college system oriented toward career education. During the ,

conduct of the faculty survey, many colleges elsewhere that were invited

to participate responded with the comment that since nothing was happening
in the humanities at-their own institutions, they did not care to take part.
This diminution of the humanities may be apparent bUt only a study of trends
in'curriculum and instruction, the next, project for the Center, will reveal
its magnitude. _!oubte y colleges' pursuit of manpower training in the
second half of the twentieth c- has been prolounced. And-although'for
'most colleges art emphasis on manpower training may be a delusion as great as

that,which saw them clinging to the Classics in the middle of the nineteenth
century, college leaders tend nbt to take the long view. They remain unaware
of the ential consequences of their efforts.

What can the individual instructor do? At least he can try to stay
current_in his discipline--our finding that 23 percent of the full-time

'humanities instructors read no scholarly or professional journals is deplor-
able. At least he can support his professional and `disciplinary associations
-- .fewer than half the full-timers have attended an association meeting in the
past three years; 90 percent of them have never presented a paper; 17 peicent
are not even nominal members. He can'demand that.his associations consider
arcana less, issues of public policy more. In brief, he can break out of his
insularity, his reeausivity, his concern only for a diminishing group of
,students taking an ever smaller number of humanities courses.

5 -
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j.nstructorscan do more. Hean serve,on progrdm articulation
committees,and beseech his own college and theuniversitles in his area to
reinstitute language, history, or other humanities c:iursfp.-. requirements so
that students who intend transferring are obliged to attend. This practice

-As laudable even as it is shortsighted. '- The direction orcommunity college
expansion is not toward augeenting.enrollment of baccalaureate-bound students;
it-is toard the short course of immediate, interest or utility -for other
types of clients. -Further, the transfer student may and frequently does
circumvent the requirements by leaving short of the Associate degree: And
the universities.are glad to take him anyway.

The instructor who lieves in both the humanitiesr-and the value of his
teaching must do mudh more. He'must modify the conditions of his:work, expand
his role. Those instructors who have gone into public programming, building
objectives and critotion tests around Classic Theatre and,Ascent of Man,e.g.
are examplars of onetype of role shift.' Another ,is the instructor who builds
media, reproducible learning packages that can be7Used by students without his
intervention, thus magnifying his influence. A third is the instructor who
takes responsibility for the part-time faculty in his subject area, training
them in writing objectives, sharing teaching strategies, and molding them into
a support group. And a fourth is the .instructor who continually and vigorously
promotes concerts, recitals, exhibits and other non-course related humanities
programs at his college, who employes more'imaginative ways of makflig the
idea of the humanities a topic of public discussion. Some community colleges
have periodic health-fairwhere members'-of the public are invited in to have-
their blood pressure checked and X-rays taken. -Every one of-those should be
Countered with a humanitiet festival.

.

4

-There is yet another possible role, one that combines the humanities-
with the two-year colleges' move into community -based education, hence would
.receive extensive support from the administrators in most districts. Let us
-call this instructor a community scholar. Let us see ,him as academit-advisor
to the community, working with a lay advisoTy_comffilitee.-,The committee might
include local talent in the arts, university professors=, businessmen, laymen
of any stripe. This community scholar-would see himself as a full-time pro-
fessional person. He would have classet,,comprised:of the usual-ucredlt"
students but he would also work In the social processes of -the city, getting
advice on needed courses,curriculums,_and social and cultural events, taking
back-to the campus ideas-fbr programs to be offered there and elsewhere.

This latter model. would accommoidate many needs not now being satisfied.
Primarily the-comMunitk college needs'a community connection. It needs 'lay
advisrs in the humanities, just as it has in the many occupatiogal and pari=.
professional fields. This connection Woad also allow the instructor,. hence
the_entire campus community, to make iliWut,en community ded.sions where a
humanist would have much to offer. Rare is the city council that dalls on
the local community college faculty member for advide when a decision is to be
reached on the location of a park or on the preservation of an historical
building. Yet if a member of that council were a member of an advisory committee
to the college's programs, the needed contact would have beerimade in advance.



The humanities are plagued bY genuine but nonetheless deluded-apologists

who spend too much time quibbling Over definitions -- "Is politicel science pro-

perly part of the humanities?" Does the study of music do as much for the

student's life as the study of history?"-.:and not enough time pressing for

broadscale support. De spite their good intentions, they fail to address the

main issues. Support for community college humanities progranS will come from

the community and from state and federal legislators and agency heads. And

funding runs not necessarily to programs iwhere student learning in any form is

maximizedl its routings are determined - political processes. Accordingy, it

is important to address the humanities in apolitical context intramurallyAnd,

further, to build an extramural constituency that is supportive of the efforts

of the National Endowment for the Humanities.* Through its state-based programs

the Endowment is trying to encourage humanists to go public, to take positions

on issues affecting the quality life in.their area. -These efforts need to

be furthered by individual instaictors who have,put their own work orientation

on the line.

And yet, humanists must not repeat-the errors made in the 1930's and

1940's by the social scientists who insisted that studying the social sciences

would lead people to good citizenship. They should not argue that the study

Of the humanities will necessarily lead people to hold more humane values.

Rather, the humanities help people gain a better understanding of man's

expressions of himself, a virtue in its own right. In pursuing the humanities,

you-in the colleges should not hold them private, withdrawn from the market-

place. A positive approach must be taken, pointing out that the humanities'

are not archaic, not_the property of fusty academics. The hunanities can be

used in the continuing debate omee'thk quality of ;life in America. The public

needs people trained in humanistic disciplines to provide information on and

-raise questions aboUt the kind of genetic modificationg we should have, the

quality of air and water, the patterns of energy use,, the kind of life that

should be led.' The humanities are'%ot a frill; they are essential.. And they

need your help. '
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T 971N.C)LOG\14 AND'
THE HU MANME

By Neil Harris

sr
Thank you.- vm_pleased t e here. When Tim Gunn asked me-to speak to

you, he discussed briefly ;the nature of this conference. I was not sure just
'wgatI--ihea say, All of you are teachers, representing many different

.(1 I am directing aprogram.at the- University of Chicago, which is
just goting_underway. I have ho progress repbrt, as yet.- All I can utter_
are good intentions,-and some observations that you must have heard before.
But I thought you might be interested in our specific theme, Technology and
the Humanities, I know some of you are.involved with programs that are tryihg.
to integrate the two, and during the last six months I have read several hun-
dred applications for Fellowship to theChicago Humanities Institute, which
talk about teaching experiences. So I decided, rightly or wrongly, that it
.might be helpful if I outlined the intellectual map of technology studies; as
they involve the humanities. =I will, in the given time, be overly skple.
But there is a lot of interest and much- activity. From my. own teaching, I
don't think there are many -sUbjecis that possesses quite so much intense
appeal and'pedagogical.possibirity as the issues-raised.by technological
change. But there are, in many of the programs as they have developed; three

,problems which, among others, I hope ourInstitute.can try to address. Firgt,
despite the ultimate commitment. of humanists, there is a tendency by them to
ascribe to technology a'set of powers and Pftluences'Which it may-not possess.
Technology is-treated In many programs as an independent variable,Whickshapis
rather than reflects. civilitation:-; It is convenient to have a scapegoat--or

a'heretic-,,.dependingon your: int of view, to account for:the loss of certain
values. But, patterns of i vation are influence-laden as well.as_i
tin, and more attention seems to be spent4nehow technology y-shapes culture,
rather than hew.culture Shapes technology. Second, in college programs,.part17parti-
cularly those in universities, there is a tendency to isolate the intellectual
study of techiplogy away from its practical formulation. Thy reflections and
the experience of those who design, produce, and iMPlement the technological
sector are rarely heard, As academics we r*irculate our own_ schemes and
ideas, without encouraging the participatidnI or even subject to rekeiichl
those who define the field by their own cAytive work-- engineers, journalillts,'
architects, painterS, photographers, systems analysts, or what have you,. And
third; that there is a high degree of separation among the varies methods of,_
studying technology. Final convergence is pot expedted or desirable.. But the
approaches'of various fields are sd suggestive that it seems too bad if they
'cannot be morehelpful to one another. Ttue intellectual encounters among stu-
den of technology are tbo rarely achieved. Teachers should have choices about
th ethods they prefer, but they need introductions and translations before
they make their choices. Thus what we are tryingj.o do in the Chicago,Humani-
ties Insfitiltis first, not to take technology nd its influences as a one-way
treet; second;, to explohyays ogusing the aciftlexperiences of practitioners

as aids in the dohstruction of courses; and finally, to bring together Fn one
place the various ways technology can be studied. It-is this last issue theme
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I want to talk about tonight. f will begin by.describ my own experiences
in teaching some courses concerned with technology; next, I will survey four
major approaches,-all of rthich assume, I believe, the power of technology as
shaper or victimizer. And finally, I'll briefly,discuss the plan and program
of our Institute, and how we hope it will -work. By providing the intellectu
al context I hope to justify the logiclOf out-arrangements. I realize that
many of you will be familiar pith some of the hiitory I draw upon, but-I ask
your indulgence.

The first approach, and the most articulate and self-conscious scholarly
design, concerns the history of technology. And here, to some extent, I will
be autobiographical. I was trained as a historian, in the late 50's and early
60's, at .a time when quantification and the conscious examination of models and
structures in other social sciences and humanistic fields, were not character-
istic. There-was then, and there remains appropriately, among historians, a
heavy commitment to narrative, and to the study of details, And this was.hpw I
personally came to be interested in the subject of technology. I concentrated_
in American. social history, and did my dissertation on the history of American
visual art, more particularly, the ways in whit th century Americans came to
change their attitudes toward the practice and of painting, architee-

'ture, sculpture, and various other kinds of deco ve and designing art. After
completing my djssertation,-I-assumed that my are jor concern was the
history of American culture. The subject of technology had never suggested it-

-self to me, as,an area of concentration. I was aware, from my general reading in-
thefield, that a literature of technological histaty existed; it,was, in those
daAjleavily dependent upon biography and to some extent, on goof semi-popular
history by journalists and critics like Roger Burlingame, for exaMple. * was a
literature that featured names-like Eli Whitney, Samuel Morse, Robert Fulton,
Thomas Edison, and Henry Ford. Its impress on my mind was a series of anecdo-
tal episodes involving magical moments that were occasionally confused with
movie versions; and Don Ameche-continued to dominate my image of the redoubtable
Alexander,Graham Bell. To a non - specialist like myself the literature .

appeared either too technical and unapproachable, or else uncritical and tele-
braAoniSt. Mere was, to be sure, a tradition of writing critically about
machines and their impact, and in this countryleil was-dominated, perhaps even
absorbed, in the work of one major figure of 1 tters, Lewis MUmford,-aa man who
was equally at home, of course, in the Hist of_American literature, art,
social thought, and urban development. ord inf uence, hdwever, was a
curiously confined one in this country, as 'naiad w the whOle development of
-a literature of criticism, Thelfailure of Mumfor either to spawn a sehopl, or
tq be part of a larger anevicaeFvigorous movement, has to do, I believe, with
the politics-of i ltural. criticism in the United States; so much criticism of
mechanization, d machine'products, was associated with Tory, elitist, and
European-beaux arts standards, that the tendency of those whose sympathies lay
with- either a populist politics, or a populist definition of culture, was to
identify with technological development. John Kouwenhoven's Made'In America,
one of the fir studies to isolate a vernacular style in the symbiotic rela-
tionship of Ame an art and technology, is an example'of this literature.
About the only so ces WhiCh had attempted to dO something with the interac-
tions between technological change and.cultural values came, significantly
enough;Hout of the inter-disciplinary American Studies movement. However,
they had to be searched fort and when ,I began td teach, I had no inuediate



--

intention of teaching technology; what interested me instead was to create
some courses in American cultural history. As I began to organize lecture
subjects, and shape the course outlines I discovered that a heavy emphasis
lay on what is now called material culturp: artifacts, rituaets, processes
of work, recreation, daily life, travel, communication. Altflough they had

been examined tolsome extent by American social historiaes, particularly
the emerging sch&l of students of urban history, they had largely been

. consigned to subsidiary roles, and generally were transmitted by long lists,
typified, iStobably, by the technique employeeby Arthur Schlesinger,Sr., in
his Rise of the American City. These lists-of inventions and innovations,
from telephones and electric fans to bathtubs and central heating, were
fascinating to one who had been steeped in a more abstract kind of historio-
graphy, but the problem remained of how to use them. I had a sense of their
pos-iible importance An the teaching -of American social and cultural history3,,
but no confidence in my ability to knit the material objects end artifacts
into a larger design, to connect them witil;the.h?storical generalizations and
abstractions concerning mobility,4Pluralipm, ethnic identity, voluntarism,
class structure, regionalism, family life, generational tension, that were
.part of the language of American social and cultural history. At this point,
in the early 1960's, I happened on the warld.of Mrshall McLuhan, just begin=
ping to acquire his popular reputation through publication of Understanding
Media, but whose essays, and earlier works, Most notably the Gutenberg Galaxy,
had already been known to some specialists. McLuhan's contribution to the
study of technology and innovation have by now, of course, been endlessly
debated, and in 'many cases, sharply criticized. There are obl;ious problems.

in'his methods and generalizations, problems of tone, of conclusion, of sam-
pling, of arguments I am now much more Critical-of many of the implications
.thah I was at the time. But for me reading his work in the early 1960's was
extraordinarily stimulating; it demonstrated that ordinary materials that
were taken for granted, could, by imaginative research and formulation, be
tied tc large eeteralizations, sometimes in fact, cosmic ones. His booki

ugg6also sted tfrat to treat technology properly one 'had to juxtapose pro-
cesses that were usually separated--the invention of printing, for example,
with the character of lighting- -and also that the effects of ihventiveischanges

far outstripped expectations, and could be detected in some of the mast basic.
forms of human organization like the nation state, the religious sect, the
supranational corporation. From McLuhan I went -cm to sample'a vast specula-
tive literature, one involving Europeans as well as Americans; Siegfried
Giedion, whose Mechanization TakesCoiri'and had been published in 1948, James
Malin, who had written with extraordinary perception about the - relationship
between railroads, political form, and the sense of space in the_19th century
midwest; Edmund Carpenter, who was working with McLuhan in Toronto; Jacques
Ellul, whose Technological Society, ,appeared in English in 1964, and dozens of
others anthropology, sociology, English literature, philostiphy, cultural
criticism, 'etc. Having the luxury of a very light teaching schedule, and a
completed manuscript, I could Indulge myself and wander from book to book and
from field to field in preparing my courses. I diStovered, however, that
although the materials were immensely rich, both primary and secondary; and
the subject matter, so'far,as.students were concerned, extremely stimulating,
there was and there remains in- absence of g115, critical, synthetic literature,
a set of texts that could be assigned students to provide them lath some,sehse
of lzcatia in studying the cultural_rontext of technology and its history.
The available texts were either heavily technical, and encyclopedic,.the kind

4
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thing that could be dipped-into pr browsed for specific information,
se were hopele-stly naive about historical change, social theory, or the

ructure of culture. Witt such texts, 'or any master Alan of my own; I be-
_care quite arbitrary, selecting problemS that seemed appropriate, assighing a
few good secondary works, and as much:reprinted original material of various
s rts that I could locate. And I,enjoyed both teaching the course, and try-
g to further refine it as it went into new editions. Now,I tell this

xperience for various reasons, one of which is that I think my,own.vperi-
ence, so far as the history of technology is concerned, was represeqtative.-

During.the late SIs and 60's in the United States, many scholars were making'
the 4iscovery that thetsubject was important, interesting, and largebi,
undefined- But they were just beginning.; iir1958, for example, the Sdciety

of Technology was fofor the History d,-chaired by Melvin Kranzberg, a
historian, at Case Iiptitute in Cleve who, two years later, would super-
visevise the_first graduate prOgram in this field; The Society developed, as its
most :nfluential to44, the journal, Culture and Technology, designed to appeal,
as it said .in its first issue, "to the engineer, to-the social scientist, to
the scientist, to the humanist-tcrthe academic scholar as well as to Ake
intelligent layman-," it took ahelf-consciously interdisciplinary-view. It

sought to- rescue the,history of technology from engineering journals which
were, in Kranzlzeres words, "moreinterested in blueprints than in histprical
insight," and-t5 combat the technical illiteracy that were found in social
science and humanistic researth. By publishing speculative papers on.the
nature of the history of te6

0
ology, technical papers on specific aspects of

the.subject, bibliographies nd state of the field essays, this journal has:
betome an ,extremely_ important vehicle for defining the field. _LymNhite,
Carl Condit, Cyril Stanley Smip JEdwin%Layton, and other leading Scholars in
the history of American techno ogy.have written for it and served on its ,Board
of Editors.' But important as otatheiournal and the society_have been, even
the staunchest defendeti adMit t heir hopes for integration and synthesis,
the efforts:it° reach out and embrate the_ social,, political, and economic mean-
ing_of the more specific research projetis, have not been totally successful.
After 15 years of opiration,And the publication of numbers of boas,
"articles; and:'bibliographIes, Eugene Ferguson, of the Untrersity of Delaware,

I noted that when he tried to7Set the history of technology apart "from anti-
quarian.chronologies of water *ills; steam engines, orairplanes," he found'
"an embarrassingly,s r of books written for the intelligent,general
reader and the nontelcal historian rather than for the subject-matter.spe-
'cialist.1.- Glancing envitsly .at the history of science and its development'.
as 'a discipline, Ferguscci." 1974 saw his own field as still barely formed,
its organizing' principle ly'a recital of- he progressive success of tech-
nological invelition. field had been stimulate: in part, by the concern
of engineer and engine ring educators, that their students were getting too
bri and inadequate an eduction to the humanities, and"this'compensatory
pbsi ion, combined with only spasmodic support, placed the curricular thrust
of the field In jeopardy. jeam- teaching, covering bottNthe technical and
human, aspects of teahnolom has qlso,, according-to Ferguson, not been very
successful; because a division. of labor permitted each instructor to remain
within.a traditi&nal dpinition of his own sub3ects;the courses that resul- _

ted were.combliiations of specialtids which confront one another, without any
'intellectual in -ction =taking place. In short, Ferguson concluded,
only 2 yeereag A teacher who seels_guidance in,preparing a course

-Mach will speak tO the legitimate questions beipsz raised about technology



and which will be hiitorical rather than geared to this morning's newspaper

will (And no sustained pattern of critical iniry, and his ingenuity will-be
pushed to the limit when he tries to find text materials to put into under-"

graduate hands." The' specialist literature of the history of technology was
largely created, he argues, in a social vacuum, or else in a tradition of

apologies for progress that-have become embarrassing and irrelevant. I thi

this indictment.may be overdrawn; in the past few years, at places like Cor-
nell, M.I.T. and elsewhere, programs -have developed and curricular materials
have been produced with attempt to tietechuological change in with larger
social models.- Nonetheless, I do agree with the thrust of the charge: that,

in fact, the'history of-technology, as a field, has to a great extent been
internally-oriented, preoccupied with establishing its own procelbre$Tand
,status, unhappy at its dependent sibling relationship with the history of
sciences and intent upon the solution of specialist probleas. The larger

apologies Aave been, inevitably, defensive in tone, and provincial in spirit.
Forfthere are other pools of intellectual concgrthat do need to be drawn
togethe5, bodies of literature which are increasingly central to humanistic
inquiry, and which.should be integrated more effectively the central

strand of technological history. I'd, like to speak, abut thr+ of
them. There is, first of all, the-strong interest irr material culture and
physical artifacts, which has been most pronounced outside of academic life.
The creation, for example, of living history rmiseums, such as those *Stur-
bridge, Mass.; Dearborn, Michigan, Williamsburg, Eleutherian Mills, Plymouth
Plantation, Deerfield Village, to name just a few of the most prv,zinent, re-
tiects-this sensibility. And, so does-the growth of the Society for Popular
Culture, and its Journal, or the increase of private collecting of da
objects and implements of all kinds, alcing with their periodi c,als, newfletters,
fairs; the Victorian 'Society, and its broad inclusiveness, addressing not,oniy
the formal arts but household arrangements, clothing, landscape design, and so
on. One might also mention the trend of museum displays, even in traditional
institutions like the Metropolitan-Museum of Art or the Art Institute of Ch-
cago towSrds shows of quilts, blankets, religious vestments, machine ,too
taxicab models, and furniture. Or the reconstruition, in this bicentennial

ar, of-19th century exhibitions, like the great display currently on view
the Smithsonian institution, a facsimile of a portion of the Philadelphia 1876

Display. These, and other manifestations of this delightg4n material,.mechani-
cal, man-made objects, have no ideological stance in commn. One can detect,

,among many of those interested in the creation of pre-industrial villages, ot
'students of artisan crafts, a certain-level of distaste at the state of mode.
technology, kith its soul- destroying det luiniatic, mechanized thrust, the
creator of pollution; mass violence, job dissatisfaction, etc. Proponents of

crafts, those who argue the greater hulanity and spirituality of earlier sys-
tems of production and creation, are certainly often out of sympathy with the
mechanical.cuiture and mass produced objects of our day. But, if one examines

thepkinds of objects that are currently being collected and displayed in other
areas, or the articles that sear in the Journal'of Popular Culture, one finds
interest n and admiration-of just the sorts of objects that others dismiss hs

beneath contempt; depression glass, coca cola bottles and trayS and thermo-

meters, Jim Beam decanters, Walt Disney parapherAalia, electric wall plaques,
pen knives, alarm clocks, cigarette boxes,'ligiftrs, cookie jars, compacts,
neckties, campaign buttons, street signs, ash taws, flashlights, in short,
just about evening. "The collectibles of the 1930's and 1MO's constitute
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It is the growth of interest in co tive culture,
-
and the presence

of Non-Western or Third World.sOcieties, Bch has raised the issue of
undernization to a special height of self- consciousness. To a large extent
modernization has been tied to an acceptance of technology and the adminis-
trative and institutional accompaniments of technological growth. The view
of modernization that prevails, in fact, has within it certain narrowing and
distorting features; it assumes the direction of technological and social pro-
gress, and has tended to equate the 4estruction of traditional values and the
increase of industrialization with the. march of history. Piaderpization has
been defined, indeed as the "institutional expression of technologically
named economic growth;" and as underdevelopment and overdevelopment have
both .cone to dominate the attention of social planners, so their concern
with effect of technology on life-, language, and labor has correspondingly
increased. Modernization theory, whatever its philosophical limitations, has
indeed been an integrating force for social scientists; the assumption that
massive transformations in productive processes coexist with massive/trans-

tion of value, of crucial metaphors of every way in which people define
henselves. Sone.of its most imaginative theoreticians have flou-

cular Aries, pried n and Foucault, Who have concerned
es, a ng other thin connections betwepn changing attitudes
ath, childhood, men prison, and the co-ming of bureau -
h ethnology, and indnactrializatlonf in this country the thrust has

been narrower within the social sciencesf has led to an enormous nulber_
of field studies, studies which analyze the class structure. of selected

-nities, the nature ofdemoginpnic growth the sys of party loyalties,
ship structures, deviance, residence and r Ighbo rhood patterns, ethnicity,

and so on. In all of these studies technology appears to be an inindependent
varTable, even though its preSence is not always acknowledged. The contribu-
tion of human; Cts1 within the United State-s"z,to the "study of modernization,

smaller and more confined than one might expect, given the centrality
experiences to individuality, religious values, mytTiblOgy, and art,

all subjects of central importance to -tninist. sChnlars. But, at a minimum,
mode. on studies have explored the occupational, governmental, tion-
al , and spiritual impact of chanking technologies, and provided field

_

eses _to test out in the course of collect-researcners witn a series

There is, additionally, a fourth source of contemporary interest in
ter of technology, one that semsbnnprincipally philosophical and

about the effects of ,ecnnological ge on individual
social well- being. This, if you will is the comteipart of

the modernization theory group, focusing, not on political, administrative, or`
economic effects, but on the .psycho-social adjustments forte on individuals
the new kind of society they inhabit, the differing notions o./ ego-satisfac-

,ion, creativity, fulfillment, self-realization that are(produced. Theolog5
-chologists; philosophers, and some literary critics have been building up a
erature, in the past few years, about changing attitudes toward social resT

ponsibility and civil disobedience, the preservation ofiniman and animal life,
the obligations men possess to preserve the natural environment, the-social
mission of churches. Oqi symbol of this new concern is the current anxiety
about how ethical values interact with new techniques available in mearcine
and the biological eciencese Various orgmizationsthe Hastings Institute
in New York is one--have been created to content, over an extended period of
tine, problems like the legal, biological, and ethical implications sinew



definitions for death, or to determine what safeguards and qualifications
should be placed around experiments in genetic engineering. The Frankenstein

myth has moved out of the novel and directly into the contemporary laboratory,
and communities, aroused by demagogues or by responsible political leaders,
have begun to place restrictions around scientific research. Congress. has

created a commission on human subjectsitto consider the dilemmas and has, by
law, insisted on tWparticipation of ffon- physicians -end ron7scientiiis.

This renaissance t74 ethical inquiry is relat& to the growing sense of dis-
satisfaction with the constraints imposed by technology. Although the role of

invention, traditionally, has'been to free humanity from dependence on limited
natural forces,,andigo, presumably, ensure a greater degree of Choice: we find
instead of choice that we face hard decision which impose critical limitations
on what we wish to do. The suspicion of growth itself, as a threat to the
natural environment, has been more intense in the last few years than anyone
could have predidtect._ The ecology lobby has appealed to many to repudiate

. tn 'r insistence on-resource develapment;the energy crisis has added an aspect
to th ethical, aesthetic, and social arguments that had already been voiced.
The rm.:sion against the political, economic, and cultural contradictions

are caused, to a certain degree, by the increased power of human artifice,
ave been voiced by many, in the last few years, who do not necessarily share

ame ultimate values--Marcuse, Roszak, Reich, Ferkiss, Herbert Muller',

John McDermott, Tillich. Marcuse summed up the extreme critique when he wrote,
in One-Dimensional-an:of the-"rational tharkter of the irrationality" of
advanced industrial civilization, whereby people recognize their'souls only
in their commodities; the dominant forms of social control, he went on, were
technological, and appearel so rational that all counteraction or opposition
seemeZ irrational and absurd. These_conclusions have-been challenged by
other philosophers, and by social scientists unhappy with simplistic tying of
technology to value changer on over -siEplifigd 4amplifig iethods,-and on illo-

gical and paradoxidal argumentation. But in any event, debates among
philosophers, `psychiatrists, and theologians about the relationship between
technology and personality, ethics, or religion, and the creation of commit-
tees of humanists to meet with and argue with scientists about the direction

role of contemporary research, do not seem likely to diminish in the-near

future. Thi& activity has already spawned an immense mass of books, articles,

s and critiques. And, in part as a respons& to the increased calls fof
responsibility am6ng professionals in the 1960s, and the diversion of

amount of talent from academic careers to law, medicine, and business, .

-s, it is unlikely to diminish. However much the pre-professional
of undergraduates may appear to threaten traditions of general

education, and even the survival of certain fields at various colleges and

universities, professional schools themselves have been lately spending more_
time and money introducing into curricula courses involving the ethical impl

cations, and historical parameters of the skills they are transmitting. To a

large extent they are drawing on the talents already enlisted in this debate

about technology and ethics. .

am afraid must be gutted and much abbreviated set of

su-zaries, doe finds today an unprecedented amount of attention being paid to

the subject of technological change, by four groups of non-techniciani: 1st,'

those concerned with the ht story o technology; 2nd, those concerned with the

istory and character of material culture,'thesartifacts and communication

=as of the contemporary world; 3rd, those absorbed by the process of
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modernization in it civilizational aspects ntrast between developed

and linderdeveloped societies; and finally, studies of ethicists, personality

theorists, and social psydholotists,,which examin modernization in its effec

upon consciousness. Thesc 4 areas are not totallyansulated from one anotIter,
psychologists, sociologists, philosophers, historians, and anthropologists
roam from one to the other at will, and each area contains withiA it strong

disagreement about definitions, procedures, and conclimions. But however

arbitrary the presentation today, Lthink that: it may help for the purposqs
of brief organization. ,Given the state of the written literature, the rele-
vance and significance of the debates, the centrality and complexity of the

fr-
issues,rais one might. expect, therefore,-tkat this enormous discussidn-

would not wily.l have entered the college curriculum, but would, in the liumani-

, ties at least, be dominating portions of it. brie would expect, moreover,

that college faculties-, given the disciplinary freedom that prevails, philo-
sophically, would be'creatifg courses that Brifte the gaps between these
literatures, and permit students to.make their own syntheses. We potential
for course work is there: large amounts of datai classic arguments, formu7
lated by masters in the Held, the existenceof a wide range of secondary
critiques, the necessity for disciplined argUmentation and training in
methodology,.the Seriousness of the total inquiry and student interest. And

yet,with ssme exceptions, the courses have been disappointing. To a very

large extent, humanists have left the v.aching,of these problems to colleagues
in the social sciences and the professional schools. In going`through cata-

logues I have found, for example, very little attention paid by teachers of

erature, and English, to the literature of work, whether-fiction or auto-
biography, or to the problem of using literary: sources to explore some of the

classic discontents of a post-industrial society. Nor have English and comp,

lit. depamments seemed to have studied any more energetically the possibili-

ties that are offered by native, post - colonial, literatures, when in fact they

are confronted by technology and-modernizatione Fine arts departments have

paid little attention to the role yf craft art6 and artisanship as ?gays of

transcending or resisting modernity; the folk arts, pre--and post-industrial,

and the relationship between new processes and materials and-Older definitions

of ,art are still -confined to pedagogical petioberies. The-social history of

disease-and medicine, or changing attitudes'faward health and the body, are

not sublects pursued by many hittory departments, however widespread is the

interest, or however available many of the courses. Philosophers do not deal

with bureaucratication, and historians of political theory are apparently

doing little iq4 the relationship between such theorizing and technological

change. Inat is not to say that here and there interesting syntheses and

offerings are not being made. But the task of' employlng the disciplines of

the himanities.to confront the social, personal, political, and artistic

problems posed by the interposition of technology has barely begun on any

wide-scale level. It is to this that the Chicago-Humanities Institute is

addressed. Our organization is fairly straightforward.. For three years we

All take a group of 19 Fellows annually, most of them nominated by their

own colleges and universities, a few selected outright by the staff of the

Institute; Each Fellow arrives with a plan for developing a course or_a'group

of courses, that relate to our theme, and that require the kind of i,nter-

azsciplinary,contact that the Institute provides. In residence at the Univer-

sity of Chicago for three years, Fellows will attend weekly seminars and work-

shops, invite visitors to give lectures, attend courses, and generally use the
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library and the research facilities of thevlin ersity. as a whole, all in the

interest of acquiring control over new methods and materials that are neces-

sary to the construction of their courses. Our assumption isithat effective

course planning requires sustained research. We also expect that if the

courses are to represent real efforts at synthesizing the methods and litera-

ture of various fields, then we. need the presence of a-wide range of

disciplines, whose repr,eSantatives can help one another with classic defini-

-tions, bibliography, and organization. What seems critical is the

intellectual structure, h structure which should reflect the state of current

scholarship, and also aid its integration. The decisions we made about the_

Institute form one of many possible arrangements, but we hope it makes sense.

.e determined to take three year-long themes, and try to develop different

kinds of integrations in each year, The first year of the Institute is

-.Ievoted to Technolom.0*and'Culture, and takes, as its problem, the issue of

the uniqueness of technological systems to create their own myths and their

own art forms, to become worlds unto themselves, resistant to cultural

choices or hmanist ca"tegories. There are other sc olars wh9 argue that

-:echnologies develop in-the serl,:ice of myths a , turhl values, and exhibit

.rhythms that are responsive to need and*capable of selfTexaminatiom. In a

sense, this year will be devoted to this problem by cr atingating the new.order of

4P
counications, both in its purely formal sense, and

well. We decided to couple the 1st two approaches mentioned earlier - -the
d n its symbolic sense as

history of the objects and processes of techulogy, and the new textual exa-

nination of artifacts and mass media. Sincethe actual culture under
_...-.

examination is the product? not of academics working in universities, but of

professionals, artists, and businessmen, working in the mirketplace, the

integration we seek is between the actual practice-and the theoretical design.

pect to have, participating in various of our workshops and seminars,

sts, 2rchitects, advertising agents, photographers, and others who risk, on

a daily basis, labor and capital on culturarassumptions. One workshop, of the

three we plan, wi1l1 be devoted to the study of Myths, as a guide to culture,

, as Malinowski used the phrase, are-"charters of extant social insti-

L they mill p6rmit-ls fo examine the world of dreams that mechanization

has 2 We hope, in this workshop to try to define the primary myths of

var=ious trclern cultures, and-to find out if there are any correspondences

attributable to the impact of technological life styles. We algo-hape to com-

pare primary myths of pre-modern with post-industrial societies, in order to

determine contrasts which reflect the change. This kind of workshop lets us

duce, to those who have some familiarity itith the history of tool-making

and technology( the structural concerns of anthropologists. It may permit --

some courses to develop which unite control of historical materials, with con-

cepts of the environment, of the body, of reality and purpose, that in fact

form the staple of anthropological and folklorist investigation. And in the

aim of practice, we hope specifically here to examine the construction of

sing techniques, to reveal how independent or how dependent upon acade-

nic.formulations and generalizations, are the methods,of mass persuasion that

sell our products and services. A second workshop is devoted to Science,

Technology and the, Arts.

it lt_is widely assmed that science and technology-have had-extraordinary

influence on art, among other reasons, by presenting new materials for the

artist to work with, by making available new techniques, like photography,

holography, computerization; by introducing new models of forms", through the
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microscope or'the telescope for example; and by inculcating new ideals, such

as the relativity of artistic goals. The influences, however, have not been

all in one direction. As Cyril Stanley mith has pointed out, in his studiei

on the history of metallurgy, it is-the rt form and aesthetic interest which

has often stimulated the development of n w techniques, scientific theories
have frequently served-.artists as slogans and as justifications. The dogmas

of modern art have aesthetic and social6rigins, and are not necessarily

technological products. We are interested in how much choice, in fact,

artists can make, and whether artists, who in some ways resemble technicians

and technological designers, can appropriately humanize and integrate dever9p-

ments within technology. The 3rd of our workshops also has, at itsz- center,

qUestions concerning the mutual influences of technology and culture; it
examines the implications of clntemporary mass communications systems. Few

would disagree that television, film, radio, and photography haVe profoundly

influenced the world. But because this influence has beenso pervasive, it
has also been.difficult to assess more precisely, Social psychologists and

sociologists, particularly, have developed a vast literature of examination

ard'experimentation. I think mdre humanists should be familiar with the
general trends of communications research, and.in fact, to prysent their -own

methods of examining texts and audiences as alternatiyes. But the question

2L..,influenCes, I return to, because as in our study of myths, and of art, we
will approach the problem taking little forgranted,_and we hope to develop
some cross-cultural comparisons which can tell us.something about just how

independent and uniform the influence of mass communciations are. Through-.

out thejoend, at the present,t elevisioi presentt as series of forms:

situatl6n comedies, for example, news commentariei,--mysteriet, childien's

shows. Many_of them are produced in one place and exported to another. But*

how real or how dramatic are the differences in the end product? Are there

patterns revealed by the exports themselves, do children's programs produced.

in England and the'United States represent the shaping of the medium by a

cultural value system, or the shaping of a value system by a medium which has

its own insistent demands. In cultures that give mass communications-so large

a role, it is crucial to teach students how to be critical participants

rather than passive receptors. One can do this only by rigorously examining

changings, in time and space, of form and contentvand selecting methods

which seem appropriate to, this examination. The relationship among our

workshops are, obviously quite numerous; mass communications can serve as a

channel for a culture's myths or pseudo myths, and also as a redefiner of

art forms; art, in can make use of both the myths, and the sensory
expectations induced by mask media; and primary_ myths, if weCin define them,

operate to shape ,the form of both art and communications Koducts. Many of

_ the Fellows in theTInstitute have indicated that they liope to try to partici-

,pate in two, or all three of our workshops, because their curricular and

_intellectual interests span the thwe areas. But each of them, we think,

represents areas ,-clustering fields,-and will be able to pursue

readings and discus ions in common. We expect to have workshops on bureau=

cracy,=on values and political theory, on the problem of constructing

civilisatiori or comparative civilization courses using, as a theme, the

problem of modernizatibn-, and demodernization, transcending the modern,

social, aesthetic, and political forms of resistance to the apparently

inevitable logic of adapting toContemporary demands. There-are, of course,

works of scholarship which do integrate literary analysis with politka

44
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science to uncover the inner meanings of modern daety, to translate the

=codes and symbols -of adjustment of opposition._' ui in .,terms of course work and

curricula problems like the role of youth, -the nature Of religious revivalism,

,beliefs in magic, the bureauceiatiz4tion of the arts, the displacements and *.

discontinuities induced by modernitatiAn, they have been left to social science

courses. 0

rh our second year we expect to have to.mix students of history, philo-

, sophy, and comparative literature, with no cal scientists, sociologists,

and anthroplogists, to recover the study of social 4tructure,and value sys-_

tens for the humanities. In a vJriety cif 14,s,-somei_of,th4 themes of Year,

One--the nature of mythology, for' example,' the putative independence of the

arts, the effects of,mass commun4cations*wil,1 be continued, but from'

different directions. If Year One examingssMyths in Culture, Year Two exa-

mines Myths of Culture, and YearlThree, in turn, by focusing on ethical- and

institutional problems Lssociateokwith technology, as the affect individUal

choice, examines Myths of the Individual, and- their-relationship to personal',

experience under the pressures of modernity. illture and social- life having F.

been canvassed in earlier yeRs, we end rather.than begin with a-study-of the

single human being and of personal life. in Year.Threethe Institute will

organize its study around a series of general queStiofia concerning the

pattern of the human life-cycle in the modern world; around more 4peCific

questions centering on specified institutions like marriage and fariiy3g_

around personal choices about the nature of work, leis, re and safisfaction;,,

and around attitudinal questions concerning self-realization andself-

satisfaction. If Year One is devoted to an interchange between humanists and

social scientists, Year Three poses a meeting between humanists and those

-scientists and professionals--physicians, biologists,'religious spokesmen,

laWyers--who influence the status of human goals. The prOgression from cul-'

ture through society to the individual, With some continuity Of specific

subjects withikthe 3 years, will help us, I hope, bring together the diffe-

rent ways of lo,aking.at technology that I described earlier. The involvement

of artist-S, professionals, businessmen, even at a reduced'level, should help i

bridge the gap between the students and the object of study, and_help also

make the courses thdt result more realistic approximations of the4subjects.

they describe.

And our.belief that the role of technology is one of acting and being

acted:upon, cause and effect, victim and victimizer, shaper and product of

social, cultural, and personal values, should help us avoid_some of the'

determinism associated with many approaches to the study of technology. We'

have already selected the Fellows for our first Two Y9ars, and in January an

bruary we will be taking applications for the last. I trust that, in time,

the outlines-andsyllabi and organization that result from the Institute will

be made widely-available, and that At will fulfill its purpose of stimulating-

and supporting a set of courses that do credit to the humanities, and benefit

the minds and sensibilities of their students.
-
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POLITICS, SCIENCE ..AND
THE ENGLISH LANGUAGE*

By Mithael S. egory

s

I am here this evening as re r eniative of the Ban:Francisco State

University developmentgrant".program, ded by HTEL- The forial tktle of

this program is "Science and Humanitiei: A Program for Convergence." At-

opr institution, the chedule computeouldn't handle aM,thatl ind-SHAPC

1.01.-al"elracronYm.sollaxwearMilOwiltottrilfriends_inadetractors
as XEXA, plural of nexus, a connection. / have brought along Ai. few brochures

in case you would like to know more about the NEXA curriculum.

There'are many topics that ought to be discusse'd in connectia Cwith
the _science - humanities relationship.\ We could talk on 'ahigh level of --

nasality about the "two cultuies,"rand we could talk on a less.exalted
I about the uses of humanities in,science and technology programs. But
essential question that has never been seriously discussed, and .ought to

e, is the function of language in both domains. Tonight-I Would like to
h you some examples.of thy way language, whiCh of course is.,

tool and art form in\the humanities, is useetor abused in,

ought and writing. Before we beginIthat discussion, howeVer,

consider
the prin
scientifid
we ought to-look at some of the general abuses oflanguage that regularly
ccur in the wider non-academic, world.

Thirty years ago, George Orwell warned of/the dangers of imprecision,
or downright distortion,of words in common use:' Speaking of the steepening

decline of 'the sh language^ he says: "It becomes_ugly and inaccurate

because o thoughts are foolish, but the slovenliness of our language makes

it easier La have foolish thoughts." Orwell is at pains-to point out the
ugliness:of jargon, an -especially its lack of,concretenesi: -Here is haw
he fenders one of 'the st beautiful passages of Ecclesiastes. into modern

English. First the verse from "Ecclesiastes:

Parsons:-

I returned and saw under thassun,.that the race is not
to the swift, nor the battle to the strong, neithetr yet
.bread to the wise: nor yet richeA to men of understanding,
_nor yet favor td pen of skill; but time and chance .

happeneth to them al.

the modern Version, perhaps be rendered by Talcott

Objective consideration of contemporary
,

phenomena compels
tht conclusion that success orlailure in c67mpetitive
-activities exhibits no tendency to Wcommensurate with
innate capacity, but that a considerable element bf the
unpredictable must invariably be taken into account.
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The title of Orwell's essay is "Politics and the English LangUage,".
and his-principal aim is to show the manner in which the political speaker
OT writer inverts or disguises his_meaning. "In our own time," Orwell says,

"political speech and writing are largely the defense of the indefensible."
Writing in 1946, he takes" the word pacification and uncovers its practical

political meaning: "Defenseless villages are bombarded from-the air, the
. inhabitants driven outinto the countryside, the cattle machine-gunned, the

hutsiset on fire with incendiary bullets." That is pacification. Please

remember that Orwell was writing at a time when Vietnam was still Indo-
sr-China,-a quarter of a century prior to Operation Phoenix.

0-0.

Liars use language imprecisely, but n
$

not all persons who use language
-mprecisely are liars,.,Often, they do not know the meaning of the words they

use. For example, a w week o I heard the anchorman on Channel Eive

say, "I literally died when at." The same is true for users of

metaphors. I received a letter tly that read, in part, "That's a hard
row to toe," adelightfully,mixed metaphor that revealed a writer r.who,had no

idea what he was tryirig to say.

Orwell says, 'The s
and a metaphor thSt has, lost

language (for example, "trance
tarinother world) or it can beco

'etaphor is to.call up a visual. image,';`

ss can either rev rt to ordinary.

2\1
ally mealil,"to cro4. ov ," presumably

ere wadding to stop up the gaps betJeen
ideas. Of another class is the word,or phrase th "s delibe tely chosen to

forestall the,formation of imagegeTnthe reader's mind. One might call this

the-anti-meelphor. Th ti- metaphor should.bedistinguished from the lying
metaphor, of which ationisanexamge.-P'SCification _does not block
imagery; it substitutes one kind of image that is false for another kind_ at

is true--sthiling, friendly faces_are substituted for faces that are a
-hostile and probably streaked with blood. A further-example of,the }ring

metaphor, and one that.is probably concfeusly mixed, is surgical rike..

An image of scrupulous care and precision is fused with an imagsiof necessary
wounding. The resultant lying metaphor somewhat awkwardly conveys the pic-
ture of a doctor making an incision in a-patient whom he-hopes to cure bye-

4ft
surgical- e ention..

The anti4maaphor, on the other hand, interposes abstract language
:,etween the reader and the facts. It substitutes an. idea for an image, and

,thereby cancels the emotional charge the facts themselves would ordinarily
induce. The anti-metaphor is often consciously committed, again usually
by word-coiners in the hire of the military. Consider, 'for example, the

phrase limited-duration protective-reaction-strike, familiar from the last
montns OY the Vietnam war, which` means simply terror bombing.

Anti- aphors are not ys invented for insidious purposes.tIn
.science, for ample, the anti- aphor is-.,commonly employed fbr the pur7

pose of ruling.odt contaminating imagery and irrelevant emotion-from'
ratidnal discourse. A famous example orthe anti,metaph6r altruistically
employedsis Charles DarwiE2s famous term4"Natural Selection.", Darwin
delinpd the term as folic*: "This preservation of favourable-individual
difArences and variations; and the destruction of those which are inju-

.

iriots, I have called Natural Selection,..."



Now ChafLes Darwin was perhaps the kindest and most honest man of his
generation. ,fie never lied to anyone, and he never intentionally harmed, or
caused pain, to any living thing. Yet -the term Natural Selection' is a potent
anti-metaphor thatedoidealed for Amostt. ty years the picture of life
actually revealeAby Darwin's eory off-E ution.

_

' 'Ttie word "natural" conveys axesonance witea Deistic god and a
benignly ordered- creation. Darwin's term thus fills c9mfortabdriiithin the
tradition and naturalistic theology, which itself evolved into natural philo-
s9phy and ultimately_ natural science. "Selection," on the other hand,ionveys
a sense9flod-tMe-ga er, the benign but ibtive force of change in the
creation, working cease le sly toward the pe Ifection of all liVing forms. Th
phrase Natural Selection, heiefOre, prese es the positive_ elements of;1)
eighteenth and nineteenth century theolo while placing them within a new
sciehtific contlelxt.

gatural Selection, through it preserved intalTeCtual links with fore-
going religious concept' is' a term which evokes no Clear and forceful
image in the reader's-ddhd. The process itself, Tbscured by the abstract

is laden with very potent imagery. This `imagery proved to be an
aVen.greater shock tO Victorian nerves than was the Theory of Evolution.
Peihaps the'best'example is that provided in p892 by Darwin's own pupil,
Romanes:

find that more than half of thelopecies which have
ved-the ceaseless struggle.are parasitic in their
s, rower and ins'entrentforms of life feasting On

higher and sentient forms; we find teeth and talons
whetted for slaughter, hookS.and Suckers moulaid for
torment-reverywhere a 'reign of terror,` hunger, and sick-
ness, with eosins blood znd quiiiering limbs, with gasping
bxeath_ and eyes of innocence that dimly,cloge in deaths
of brutal torture!

In his later years, .Darwin himself had similar thought's, and they were.
to him exquisitely painful. Very likely they contributed phis hypochondria,
melancholy and habitual sleeplessnest.'

.

The anti-metaphor rived bn,_however, and Nature .SeIection became a
law of god quoted framthe pulpits of 'church,, indu.IWA:94.-sociology to

explain and cOndone_laiss,ez-faire capitalism, the miseries of the poor, =
coloniari# and Ultimately warfare. ilia Darwin. had not only supplfid the
,scientific justification for cruelty, 1ppcession And-onslftekent of peoplei;
but also the antimetahor required Ito keep the process ZMage:ftee and
thekefore largely beyond the reach of humane criticism and opposition.

e

In out olh time, we are witnessing another abfusgation of language at
the hands of science that may have cons uences for thought and feeling as

ikprofounas the-consequences of Natural lection. Consider, _for example,
D_ ,one word now prominently used in the l erature of biology, population gene-
3' tics,. and the'..new field ;of sociobiology.. The word is altruism. In its

normalnon-scientific, usage "altruism" means the-.o4nscious abandonment of
sE .



selr nterest for a gretter good. It cannot be said to convey a preCise

Image such, but rather a complex of feelings associated with heroism,
self-sacrifice and,nobility of ,spirit.

In biology, altruism means simply the loss of potential. As a basic

example; all cells Of the body contain DNA, deoxynucleic acid, the genetic
erial required for reproduction. But only sex celAs are capable of

realizing the TIocess of-reproduction. Therefore, biologi Ily, all non-

sex-cells are altruistic:- They contain- a poten th _ecause of the

manner in.which the body's functions are organized, 'can never be realiz

'Redundancy" would almost certainly be a moo-re-appropriate term, but that is

not the word chosen by the biologists. For further instance, amongjates the
drones carry DNA but do not participate'in the reproductive process or the

-Therefore, their lives are led altruistically,according tp the=_bio-

logicl usage.

problem of reverse metaphor occurs inn instances. A trait of

tor, ill itself value-laden, is projects back to the cellular

the level of the social insects, and there it is understood as
bergt_:°e Df processes occurring at kthose levels./ If this were all

to the we could dismiss it as simple inappropriateness
ed to be more critical, we could call it animism or

anti, opoc . -Celts and drones are not of course self-sacrificing, for
have no recourse from their innate functions. The emir tations of valor

and 7erely s'entimental or absurd.

age.

S chema

The -

h instan
the --

ehavior amon-

of reverse metaphor becomes acute and potentially dangerous
are regarded as biological precursors of human behavior.

S tn us: 1. Altruism is'an,important item of

gs. re seems to be no evolutionary

such behavior, since it runs counter to the Darwinian thesis that,

of Natural Selection,. only the fittest individuals. survive.
consists Of sacrifice of self be biologically adpative?

can be discovered in countless instances, chiefly among

uman leirel where it has clearly been an adaptive tTrait in

:he evolution of the type. 4. Since precursors of 'human altruism abound, we

rude that it is adaptive for species,. if not for individuals-. S.

is likely. that human altruism representsa biologically-deter-
mined m hanism for adattation and survival of human groups, if not of human

it is easy,to see where this sort of tautology can lead. It cad lead

redefinition of the human group, whether that be a race or a society,

unit of evolution and survival. This use of altruism tomes within
g distance of the ancient proposition, dulce et decorum est 212patria

mori. Critics of sociobiology have but the mater' squarely: "the process---'

:consists) of imposing human institutions_ on animals by metaphor, and then

rederivihg the huliAn-Inititutions as Sp_ecial cases of 'the more general pheno-

- menon 'dis erect' in nature. In this way human institutions suddenly become

'natty-al' a d can perviewed as a-pr?duct of evolution."
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In the sociobiological argument, what 'begins as meta o ic language-%
(altruism.among insects)'becomes subtlx transformed bythe action of reverse
metaphor into descriptive language (predetermined behavior.eiong human beings),.
And in the process, itinvents both a-biolegical tory and a biological
imperatAve f'efr loyalty, onformity and self-sac

hce
among membqrs of_human

groups:-

-* It hardly needs saying, but ants a nd -bees are not 'mature humanoid
ancestorS;'any more than they are miniature petplf: y bond thus far
established by sociobiology betfreen the behavior of insects and the behavior
of human beings is the cracked and dubious link:of language wrongly used. It
Is almost certain that we caw learn a good deal abouT ourselves py examining
ourfgkological.past and by becoming better ,acquainted with our living animal
cousins. But that learning must be'oondurted on the basis of a sound nethodo-
.1togy and, supremely important, on the- basis of a sound use of descatiptive
language that carries no hidden contraband of distorted metaphors.

-What Orwell said in 190 stands vivid and true-today: "What is above
all needed to let the meaning cfloose the word', and not the other _way About.

7

in prose, the worst thing one -can. do with)Woris is to surrender to them."
Not only in prose; let-it be added, but in politics and biological theorizing

surrendering to a,word can-have enormous moral-consequences.-

I



The Humanities
And Soft Boiled Eggs

Michael Gregory said last night that "surrendering to a word can have
ndous moral consequences.'" The word this morning is "summary." Surrender

The consequences will be a vision of a Week-long seminar that you may
surprised to hear that you attended. n moments of doubt, just realite

that whatever I say must have happended at session you missed. AS a RepUbli-

can.friend of mine said during the Kenn ixon debates: Don't think. Be-

-elves out.

someone say
a

Will

toKeis yrs.:

the pieces are not yet ready to

assistant her

beck?

seer

w _g, door

for a headcold known to the West Coast?

iron Santa Cruz a :aun ting memory of
and only two, rewriting a

near' that Nash and

os for Monterey Cent,

in their spare Lite,

h School?

to door, for

Nash, two
'ne tickets?

scouting the

lectures *.7.-cre hard to reconstruct ..00. Ed Linden's we can recall

was last night. But what was it that Neil Xerrissaid? My

said that "Necessity is the m tber or invention." But

been:

"Invention is necessary for

"Mother is

Somewhat greater clarity emerges from the presentations, but even there

a certain blurring will last until we are further away from soli-boiled eggs

una casseroles. You will be halfway. to Nevada before you realize that it

wrong to think of Gent rain chuegi out of Monterey and toodling through

_Georgia with the sole descendant of S ern poor whites in the locomotive, a

!'redneck power" bandanna at his throat, with his mentor from Au n banging

his ad against the throttle to make him stop and paint- a picture.

r of nes

n-

RemeMber that, bottlerthat came out of the Cezanne? My notes Show--I'm

liure Incorrectly,--that limtQuinn said that itwas missing because Ed Dehnert

l drunk- it the night before.
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got into Southwest Studies. Did it fail because of the arid climate, or be-

cause multidisciplinary Ls Mess humanist that interdisciplinary?

The m tion of "disciplinary brings us slightly closer to the heart of-
our week's conversation: the nature and the state of the humanities. All week

we have made stabS at definitions. In listening to.thea, I have become aware

that we had touched all the-right bases. Lindell ended us last night of
central moral thrust of hu=anististudies, reinfofting the recurring emphasis
in the City College of Cnicago presentation on ewe, reverence, and_mystery;
Lindell-Spoke of the n nities having lo heart because it had not retained

sense of faith in/nan. To state the same idea positively, the
are cnar4cteristically the disciplines in Which man leaks of 'us va u system,

and they can claim a-central role an those grounds alone. with that apt cap-

stone, our discussions allow a tentative definition_of the humanities, rot as
a statement in granite* but as a working definition that permits us to expla-
to ourselves and to others which valutc implicit as well as explicit, we seek

when speaking for the growth of the f's Let me take a crack at -such

end you will find yourself worrying about how that block on Gupti, India,

cent

of society or on
i di ualza
an

sho..

of co=ncern on human beings rather

rocesses or Fature;
---- the Group, on Billy

en

navy; concern for amoral values,

nature- insistence on the obligation to carry knowledge

hat f6 iud-n-P,ts on values, on moral

amt the rok
on the structures

toti on to,, focus on

d and Captain .ere ra

et.her _ wri from God, man,

K beyond description so
rind mselves cemlo. ably

on rocess of intellectual

This tentative defini on has certain cons
ock reminded us in his panel sentation, against

to interdisciplinary teacnin that seeks iden,

reaction to departmental disciplines. -fists that we

nts in both the social sciences and the natural sciences,

ing a monopoly of virWe. And conversely, it imposes on us an
obligation not to assume that a course is humanist jiict because it Tani t

:thi the ri pages of catalog: a course that develops a skillA
h I or expository writing or elementary drawing--may well fall outs

our -efiniion; it is humanist only in costing I4 hs, and the et

tactical blurring will not be lost nia our D retherm elsewhere.

Herbert Gottfrzed noted when he urged us to reek' for ourselves
tial moments of transcendence," the definition imposes great demands on the
qualities of a termer, qualities of a%teacher being here very close to the

character of a teacher. Toiparaphrase Nietzche, Don't talk to me of the

huianities, show_me same humanists. Snnh teachers may be found in the
ties departments--indeed, their training should have led in that direction.
But a) they may also be found outside the humanities departpents; and b) mere
presence within a humanities discipline does not guarantee the qualities,,as

the linguistic and mathematical perambillations of some current philosophers

show. Joel Jones, in the report from his group, caught the conference's con-
cern for _she quality of the people teachinkin the humanities: it must be

the Tight person, never too comfortable, almost always' having a sense of

desperation, of staring into an anns.

It warns us as John
- the notion of

a negative
to

RA
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this of our future in the,huanities in terns of Pascal

Pgscal, think recall, weighed whether or not he should believe in

If he said that God did exist, and He did, obidously Pascal was goldenrand

if He did not exist, Pascal lost nothinrin living a life of virtue. If

sa,i_d_s_hak Gejibljkos,=istApd indeed, _He did nof, what had he,gained?

if after all Heilid exist, then Pascal was clearly in the soup for all

eternity. Pascal decided that he believed that God existed. tikey16

r.vct assume that the humanities will have a great futme and that we shall.

help create that future. If we are wrong, we have lost nothing, for our lives

will be full or what we value dearly. And if we are right, we shall have

helped create the future.. The humanities are worth that easy gamble.

I
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e y College

12001 Chalon Rd., Los Angeles, CA 90049 -

MARIE NUNScH
Dept. of Literature, 96-045 Ala Ike, Pearl City,

68



ion

As part of the general assessmer of the workshop, participants were request
to tespond to the following questions:

dicate your major professional assi

62% Instruction. 4 3 dr "nistration

Indicate-your institution.

3% Communi College 44 College/University

5$ Other

3% Othe

Were
.%

allowance and arrangement of transportati to the workshop
adequate for you?

-

ry satisfactory 40% Satisfactory

Were the houSin
of the workshop?

23%

Were

4t Fair 2-X- Poor 2%

,.ents adequate and appropriate fin- the Turposes

satisfactory 444 Satisfactory M. pair 7g Poor.

lanned recreational activities during

satisfactory 47. Satisfactory 8% Fair

workshop appropriate?

4%. Poor 6$ No Opinion

n

4, Was -the overall ength or the workshop appropriate?

31% Yes 67t No

4

2= :o

'

S.- Did you have sufficient time to investigate each model
presented at the workshop?

86% Yes" o 3$ No Opinion

as, the overall organization the workshop appropriate for the purpose of
introducing you to six litm4nities programs thht have been supported-by NEM?

4 39% Very satisfactory 48$ Satigfact Qi
4

Fair 2% - Poor --3%



After you
fessional

89% Yes

experience at.the workshop, do you' believe that it was a pro-
y worthwhile acxivitr?

7% N 4% NO Opinion

Would you recommend this k

89% Yes

Yes

10.

-
9% No

of workshop to'h colleague?

2% No Opinion

GUT opinion, is this e of workshop an effective wad to'diss hate

7%So 3 No Opinion

ces, we are eager to achieve the wq_hod of recruit -
ticipailts. It would oe most help you would respond to the

Areyou satisfied wit he methcd-we used for this works that is, do
you feel that your institution is represented oy the right person?

Yaft Yes

U iS OF CALIF.

GELES

18

CLEARINGHOUSE FOR
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